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CORNERSTONES IN EARLY CHILDHOOD DEVELOPMENT 

 

Keynote Address 
 

By Stella Nguluka, Bokamoso Educational Trust Coordinator, Botswana 

 

When we look at it from perspective of the state of the world today, those of us who have gathered at 

this conference today are either from developed or developing world. The majority of us though are 

from the bracket of the developing. The African and developing countries from the East and Southern 

regions that are represented here have attained some high levels of achievements since independence.  

One can justifiably indicate that there have been tremendous efforts toward making the Southern and 

East African region a just, more economical and socially inclusive society.  

 

In education, the access to ten-year basic education agreed upon in World Education forums has been 

expanded in many countries to include almost all the children who enter primary education; promising 

bigger enrolments in senior school and thereafter into tertiary education. The quality matter may be 

another issue altogether. 

 

Other social factors such as access to water and electricity, information technology and 

communication have been significantly stretched and improved in the last twenty to forty years 

through various, government programmes.  

 

However, though there are more people indicating improved quality of life and living standards such 

as better houses with water and electricity supply, good sanitation, schooling, primary health care 

easier communication and relatively faster travel, many other social challenges still remain. 

 

Social dynamics continue to show poor trends for many people. The expansion in education is still 

questioned for quality and relevance. Unemployment and lack of resourceful livelihoods seems to be 

on the increase than the adverse. Our economies do not seem to be creating enough jobs to reduce 

unemployment.  Education which has for a long time been spelt out for development does not seem to 

easily translate into that. 

 

 If we take the example of our host, Kenya, a tiny glimpse into the country’s economic situation 

displays it as hub for financial activity and services in East and Central Africa. It has one of the 

largest GDP rates in these two regions, a clear indication of an economy that is expanding. The 

strongest performance is seen in tourism, higher education and telecommunications. Yet, Kenya 

displays strong challenges in certain aspects such as food security, health, lack of adequate 

infrastructure, services for many of its people and a high unemployment rate.  

 

An examination of the other countries in the regions shows they are either not far behind or run 

parallel with Kenya. Botswana and Namibia here which are considered medium income countries do 

not fare much differently. They too face stern socio-economic challenges. Unemployment is high, no 

adequate food, clothing, accommodation and social exclusion is there for many etc 

 

Diverse forms Socio-economic exclusion in all our in some cases also includes the culturally 

marginalized. For some, historical circumstances have thrown them into insignificant conditions in 

society.  Although Poverty tends to be concentrated in rural areas, extreme poverty is also found in the 

cities with inward migration in search of work. There are many citizens who live in the fringes of 

urban settlements in informal settlements, seeking jobs which are very difficult to find. Too few 

people work and the quality of education for many people remain poor. For most of us here about half 

if not more of the population live below the international poverty line. We are not just talking about a 

decent meal a day, but also access to electricity, water, sanitation, decent accommodation etc. Social 

welfare services where they exist are over stretched. 
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There is a lot to be done to make the region vibrant, poverty free and just. The leadership of the 

African nations represented here today, are grappling with issues of social change through economic 

empowerment and other socio-political factors. There are a number of legislative measures in place to 

alleviate poverty and unemployment.  Some have been interpreted into clear indications in the two 

regions’ of better national planning strategies, logical frameworks of clear national visions for social 

and economic change with clear time frames; citizen empowerment, freedom from material and other 

deprivations etc. Visions have been drawn into operative frameworks marked by time: ten years, 

twenty years, thirty, forty years etc. 

 

You must be wondering I am making this political speech in an early childhood conference. There is a 

strong link between economic empowerment and development with who drives that ‘engine’ in the 

future to attain that. 

 

If we take today’s children and put them in these logical time frames of development plans, then we 

begin to understand who will be driving these plans and national frameworks in the defined future.  

Take the example of a six-year old today. The six year old today will be sixteen years old in ten years 

time, just chosen his/her career and about to enter college. A six year- old today will be twenty-six 

years old in twenty years, presumably holding a job or form of livelihood to contribute to the 

development of these nations, the six years old in forty-years from today maybe a minister or the 

president of one of these nations etc. 

 

Whatever we are doing to help the child develop today is extremely important for the future of these 

nations. Children are the heritage of any society. It only makes sense then that if they are recognized 

as the most important asset each generation must invest in them for the survival of the human race. A 

more roundly developed child is more likely to survive and thrive; to be able to participate in life’s 

events and become empowered and make the most and best of their lives and those around them. 

 

Early childhood is a very significant part of human development that yields some basic perceptions on 

human life. It demonstrates that a child, who plays and learns to express themselves freely early, will 

do better in school and other aspects of life. A good personality and social skills are better developed 

in early childhood. A child who receives love and care early in life also learns to love others. A child 

whose environment is rich, not just in essential material resources, but in worthy values, ethics, and 

traditions translates into sustainable livelihoods and lifestyles later in life. In turn, those children who 

are ignored and abused might in turn learn and exude similarly negative behaviours and lifestyles. It 

adds up that, other than heredity issues and prenatal health, the  environment; such factors as family, 

socio-economic, socio-political circumstances, cultural influences, a child is raised in is important in 

determining how a child develops.  

 

Early childhood is an opportunity period in person’s life. It is a time of incredible growth and under 

good early childhood development provisions; children are seen to be developing soundly, physically, 

mentally, socially, emotionally, morally and spiritually. This enables them to make better transitions 

in ensuing aspects of life and adulthood.  Current theories and experience hold strongly that during the 

early years of childhood, children learn more quickly and develop more rapidly particularly if they 

receive holistic stimulation in a good and caring environment, nutritious food, good health care, love 

and affection, attention, as well as encouragement and mental stimulation.  

These established perceptions or ideas about how a child grows and develops are the cornerstones in 

early childhood development. They impose an enormous responsibility upon early childhood 

practitioners and service providers, to plan, develop programs, offer services to children in a holistic 

and integrated way that builds a solid foundation for their development. For us here as practitioners, 

researchers and educationists the challenge is to establish these cornerstones for a sturdy foundation 

for child development in these regions. 
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In the past, traditional rearing practices were centred on collective community curricular with 

knowledge and skills developed from experiences and observations. Teaching and instruction was 

facilitated by different members of the extended family and community. Values, ethics, knowledge 

and skills were transmitted through established community systems that formed the child’s 

stimulation and learning environment. As Africans we should not ignore our traditional heritage. It 

should remain our source of strength. Culture and traditions have a lot to give us to pattern our child 

rearing practices even today. There are basics in child rearing skills that we tap from our traditional 

curricular that can still be used today as cornerstones. We have not survived by chance. 

 

Family then still remains an integral aspect of the environment of a child. The parent/s or home 

environment is the first teacher of the child. The values, ethics germinate from the home environment 

and strengthened by the community or child centre systems. The wealth of a society is not only 

judged from how much they possess but how well they utilize what they possess. The culture unfolds 

the traditions, knowledge systems and values the group of people uphold and use for their 

sustainability.  Each society has its own scope of knowledge and tradition that children come from. A 

child who is developing needs to tap from a relevant cultural arena upheld by the family and 

community to identify the value of his life and the importance of sustaining it early in his/her 

development. No matter how strange or peculiar the practices may appear to some, they are effective 

in raising healthy children from the point of view of the specific society. Parents must be the pillars of 

the community that support the child’s learning. 

 

Yet many families face challenges in society today. One of the biggest challenges is the continued 

social and economic exclusion of many, as reflected in high levels of poverty and inequality. Since 

our economies have failed to create jobs to reduce unemployment and there are many families 

excluded from the formal economy, who live in informal settlements and depend on social services 

which are either absent or of very poor quality. Those in low income households that are working 

support many dependants and earn little relative to the cost of living. High rates of unemployment 

cause widespread poverty in homes and families. Children in such circumstances lack a few or many 

necessities that would foster their development. 

In many families the opportunities to have the children’s potentials and gifts developed through sound 

parental care is at risk. The physical and emotional environment the child is being raised maybe weak. 

How safe is the child, physically and emotionally? Children are more susceptible to environmental 

hazards and degradation than adults due to their physiological immaturity and behavioural 

characteristics. The most common threats to their survival, growth and physical/mental development 

often come from the immediate environments, such as home and family, school and community. 

 

When we examine the health systems in our region, how adequate are they in providing holistic health 

services to our children? Our society is encumbered with a load of the HIV pandemic, infectious 

diseases such as tuberculosis, diarrhoea and pneumonia, malnutrition, effects of substance abuse 

inclusive of accidents and injuries. This scenario dictates a risk of many ill, malnourished children, 

during their first years of life that has a profound effect on their health status, as well as their ability to 

learn, communicate, think analytically, socialize effectively and adapt to new environments and 

people. Good health is one of the basic needs of a child during development and it starts from mother 

and should continue to be adequately provided for survival and optimal development. 

 

Through research studies, we have gathered so much knowledge and information about how best to 

raise the children. The World forum on Education for All [UNESCO, 1990] and Dakar Framework of 

action [2000] recognized the significance of early childhood development by stating that “Learning 

begins at birth and that the preconditions for educational quality, equity and efficiency set in early 

childhood years, are essential to the achievement of basic education goals. In this formative stage, it 
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is a matter of importance and necessity for educational practitioners to pursue and show all the 

elements necessary for the formative years to set the stage for all learning and development. 

 

How children learn and develop is an important phenomenon of focus in early childhood development 

issues. All of us as practitioners need to be well conversant with all the elements necessary for the 

formative years to set the stage for all learning and development. Methods employed in facilitating 

learning in children’s early years should reflect all the essential characteristics of how children learn. 

 

It is most unfortunate that even after so many studies and opportunities for sharing in conferences, 

most of us practitioners still cling to old un productive methods where all the learning taking place if 

at all it is taking place is teacher centred. Methods of teaching and learning in many of early learning 

settings in the region present is miniature of secondary and college learning situations where we give 

lectures to pre-school children and they are to sit and listen attentively.  

 

We have enough evidence that shows that children learn best through play. Yet there are many 

trainers, teachers and other practitioners who are very apologetic about the free use of play in early 

learning. In Botswana in a study by Seabelo it was found that very few primary school teachers paid 

attention to play; viewing it as an activity that contributes little to a child’s learning [Seabelo, 2002]. 

Seabelo in her considerations also reflected that the majority of parents in Setswana cultures 

considered play as unproductive and unrelated to intellectual pursuits; to be reserved for after school 

or work. 

 

Our Network has extensively pursued the importance of play in early learning with profound insights 

on its benefits in all aspects of child learning and development. Last year Doctor Ng’asike
1
 gave a 

brilliant presentation on thematic approach to early learning and outlined several important benefits of 

play at Karen Christian College.  

 

We have reached a stage where we can no longer ignore to adhere to the essential engangement of 

necessary methods and approaches in early learning that are cornerstones in building an important 

legacy for early childhood development in the regions. Appropriate approaches that are inclusive of 

the entire essential elements: ‘play’ will yield the benefits of vitally important skills and knowledge 

formation, personal and interpersonal development, self-actualization and survival. 

 

The preparation of teachers as early childhood facilitators should be highest on our agenda of 

priorities for supporting and providing for children. There is need to develop effective training for 

staff to ensure consistent effective practice that fosters a highly skilled, reflective teaching community 

and emphasize the importance of raising standards, progress and achievement in the learner. 

Curricular should be creative, personalised and thoughtful to suit the needs and characteristics of a 

learner for pedagogy to have a sustained impact.  

 

Effective pedagogical practice should ensure that it caters for children with special educational needs 

providing practical ideas to improve access and inclusion by developing strategies for better outcomes 

and highly skilled staffs who can help them overcome barriers to learning. Children with special 

needs should also feel that they belong, have opportunities to interact with all other children, 

developing essential skills to become autonomous and in turn contribute to society. As Africans, we 

have a bad history of discarding or eliminating unusual or out of the ordinary members of our 

communities. We need a cornerstone that builds on improved access to learning and development for 

our children with special needs. 

 

                                                           
1
 Dr. John T. Ng’asike [2011] Pedagogy in Early Childhood Education and Development (Thematic Approach); 

Seminar paper, Nairobi, Kenya 
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We need to advance from the old traditional views we used where the adult new everything and the 

child’s role was just to sit, listen and do exactly as the adult did. There are no children’s rights in this 

old-society forum. In Today’s world children have rights too that when availed and nurtured can 

produce responsible and accountable adults in society. 

 

Good governance and leadership in early childhood programs should ensure maximised use of all 

resources, human to material creating a culture of professional development. In our African setting 

continuous research and study seems to be associated with universities only. Good management in 

colleges and other institutions represented should provoke continuous research to improve the quality 

and consistency of school teaching and learning across the whole school curriculum.   

 Government policies, special programs for children with special needs, equal distribution of services, 

extended and accessible socio economic services, interest in supporting early childhood programs 

create a conducive environment for the child’s development. Protection is a universal imperative and 

the right of every child. Violence, abuse, neglect and exploitation threaten children throughout their 

lives. Children and young people are more vulnerable than are adults to being hurt, neglected, abused 

and exploited. Their survival is put at risk and their full development is compromised. Violence 

against children occurs within families, and in schools, communities and institutions. 

We must not neglect our other important prerogative, which is to encourage, pursue, lobby and 

advocate for good policy environment in our countries that support issues like : early learning, child 

protection, child health, children’s act, special needs children support, early childhood national 

standards, environment issues concerning children as well as conventions on the rights of children. 

 

If we establish the right cornerstones in early childhood development where teaching and learning 

entrenched in appropriate and inclusive values and ethics, through sound leadership, then the plans 

and aspirations will cease to be dreams only and wish lists, but realities as our children build vibrant 

successful lives of their own, their communities and African society at large where justice, reigns free 

from poverty, greed and other social evils.   
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THE CONSTITUTIONAL AND STATUTORY FRAMEWORK FOR 

GUARANTEEING EARLY CHILDHOOD DEVELOPMENT 

EDUCATION IN KENYA; PROSPECTS AND PITFALLS 
 

By Norman Magaya LL.B (Hons), LL.M, DiP KSL, Advocate 

 

Introduction 
Early Childhood Development and Education (ECDE) refers to the education and development a child 

acquires in the early stages of childhood. According to the National Association for the Education of 

Young Children (NAEYC), ECDE spans the human life from birth to age eight. Although ECDE does 

not have to occur in absence of the parent or primary caregiver, this term is often used to describe 

preschool or childcare programs
2
. 

 

Much of the first two years of human life are spent in the creation of a child's first "sense of self" or 

the building of a first identity. This is a crucial part of children's makeup, how they first see 

themselves, how they think they should function and how they expect others to function in relation to 

them. For this reason, early childhood care must ensure that in addition to employing a carefully 

selected and trained caretaker program, policy must emphasize links with family, home culture, home 

language. 

 

In Kenya, the first preschools were started in the 1940s by and for the exclusive use of the European 

and Asian communities. It is later that preschools were developed in African locations in urban areas 

and on coffee, tea and sugar plantations
3
. 

  

After independence, preschool education expanded throughout the country. There were also other 

support materials for use in the preschools. In addition, many of those teachers teaching in these 

schools were untrained. Because they lacked training, many of the teachers used formal teaching 

methods equivalent to those used in the primary schools with older children. 

Early childhood education in Kenya therefore serves the critical purpose of preparing young children 

for primary education. Notwithstanding the associated benefits for society as a whole, the government 

of Kenya is involved minimally. Indeed, parents are responsible for planning, development and 

management of different early childhood programs. Consequently, problems such as funding and lack 

of program consistency are common. Because early childhood programs are essential, the government 

should be involved actively in the development and implementation process 

 

In 1991, in an effort to address the situation presented by the ever-increasing numbers of preschools 

and the lack of appropriate support for them, the Kenya government, with assistance from the Bernard 

van Leer Foundation created the Preschool Education Project, based at the Kenya Institute of 

Education (KIE) Nairobi. The main objective of this project was to improve the quality of preschool 

education through the development of viable training systems and the creation of curriculum and 

other support materials for use by trainers, teachers and children. 

 

2.2 The law governing ECDE in Kenya  

 
Having accepted these binding obligations, Kenya has explicitly conceded that it is under a legal 

obligation to ensure the progressive realization of the full right to education and as such the 

Constitution of Kenya 2010 under Article 53 provides for the rights of the child and more particularly 

under sub Article 1(b) it provides that every child has the right to free and compulsory basic 

                                                           
2
 . NAEYC (2007),The National Association for the Education of Young Children. 

3
 . L.I.Kipkorir, and A.W.Njenga (1993).A Case Study of early Childhood Care and Education in 

Kenya.  Paper prepared for the EFA Forum 1993, New Delhi, 9-10 September 1993.  
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education. This Article is amplified by section 7 of the Children Act No 8 of 2001 which states that 

every child shall be entitled to education the provision of which shall be the responsibility of the 

government and the parents and further under subsection (2) that every child shall be entitled to free 

basic education which shall be compulsory in accordance with Article 28 of the United Nations 

Convention on the Rights of The Child. 

 

Prior to the enactment of the Children Act No 8 of 2001 Most of the statutes dealt more with the 

creation of institutions than with the substantive issues regarding the realization of the right to 

education. The Education Act required the Minister of Education to advance the education of Kenyans 

and to promote the progressive development of institutions devoted to the promotion of education. It 

also required the Minister to formulate a development plan for education. The rest of the Act was 

devoted mainly to issues of the management of schools and related matters. There were no rights or 

clear obligations created. The Act was therefore couched in generic language and was ineffective in 

terms of promoting the progressive realization of the right to education hence the enactment of the 

Children Act No 8 of 2001. 

 

Unlike the Education Act, The Children Act No 8 of 2001 went ahead and imposed sanctions upon 

any person who violates the right of a child to education , with a term of imprisonment not exceeding 

12 months or a fine not exceeding fifty thousand shillings or both such fine and imprisonment. 

 
The Children’s Act is currently the only legislation specifically providing for the human right to 

education in Kenya. Nevertheless, its connection with the government’s decision to introduce free 

primary education in 2003 is not obvious. The free education policy is obviously a gigantic step 

towards the progressive realization of the right to education. 

 

In Kenya, ECD is under the responsibility of the Ministry of Education. Of concern here is that the 

current Education Act does not even include ECD in its legal provisions. The existing situation in 

Kenya is that the Partnership Policy provides the only policy framework that directs the MOE 

provision for the development of ECD. This policy is the, first on ECD and was stipulated in the 

Sectional Paper No. 6 of 1988 and the National Development Plan of 1989/1993. The Children’s Act 

No 8 of 2001 safeguards the rights and welfare of children from early childhood to adolescence. 

  

In a letter submitted to International Development Association (IDA) by the Government of Kenya in 

1996 on Sub-Sector Policy outlining policies that will be implemented as a result of a proposed Early 

Childhood Development Project, it proposed that budgetary allocation for ECD in the Ministry of 

Education budget would be increased to at least 1% of the recurrent MOE budget at the expiry of the 

IDA Credit. 

  

One of the important events was the move in 1983 to decentralize government under the District 

Focus Strategy for Rural Development. The focus of development was shifted to the district level. The 

result of this shift is that district and local governments have taken on the main responsibility for 

ongoing support of preschool education. The MOE is currently involved in the formulation of policy 

guidelines for early childhood programs, registration of preschools, coordination of government 

grants and funds from external donors and the provision of early childhood personnel at all levels. 

  

When the Preschool Education Project was evaluated in 1982, it was recommended that the activities 

of the project be continued. This was done through the creation of a National Centre for Early 

Childhood Education (NACECE), established in 1984 to harmonize the growth, evaluation and 

oversight of early childhood education. It was later followed by implementation of District Centers for 

Early Childhood Education (DICECE) in 1985, to facilitate decentralization of ECE support.  

  

The administrative and organizational structure of early childhood care and education is recognized in 

the Gachathi and Kamunge educational commissions from 1976 and 1988 respectively. These 

commissions played key roles in creating greater recognition of preschool activities within the MOE.  
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Thus the government through its policies has done a lot to expand Early Childhood Education; from 

the point where ECD was not included in the country’s budget to the point where some funds are set 

aside for the expansion of this education. 

 

However, it goes without saying that the government has had a fair share of shortcomings ranging 

from maximum application of its available resources towards progressive achievement of the full 

realization of the right to education that is to say making education to get the priority it deserves.  

 

The shortcomings are perhaps attributable to competing demands especially with regard to other 

rights. Percentage-wise; there has been a drop in the education budget from 21 percent of the national 

budget in 2006/07 to 17 percent in 2007/2008. Examining the budget is important as the budget 

translates development or action plans into programs of action. In looking at the budget, a number of 

issues call for attention: 

 

a). Whether  the expenditure mix, geographical and spending level patterns indicate any attempt to 

address the structural inequality in terms of accessibility and availability of primary education? And 

whether there are any special attention being paid to the provision of educational facilities/teachers in 

the slums; It is a fundamental requirement that in order to comply with the obligation of progressive 

realization of the right to education, special attention must be paid to those in urgent and most need. 

Residents of urban slums are part of those in most need. How much of the budgetary allocation under 

the ministry of education has gone directly to address their educational needs? Simply put how many 

new schools, for instance, were constructed in Kibera or Mukuru or are being constructed? 

 

b). The National Action Plan on Education for All (2003-2015) is one of the key components in the 

education sector and is in fact a key requirement in the progressive realization matrix. The plan 

contains a number of benchmarks. To what extent has the appropriated funds been used to target the 

stated benchmarks? 

 

2.0 Factors that have contributed to the expansion of early childhood education in 

Kenya 

 
There are various factors that have necessitated the expansion of early childhood education in Kenya. 

Some of these factors include government policies, changing roles of men and women in the growing 

economy and lastly but not least the provision of learning environment. This paper tends to find out in 

detail how these factors have necessitated the expansion of ECD. 

 

2.1 The right to education and government policies 
 
The new Constitution of Kenya 2010 has introduced a paradigm shift in the manner in which Kenya 

exercises its international obligations. Hitherto Kenya was a dualist state and that meant that all 

international treaties and Conventions that Kenya concluded required an elaborate process of 

ratification and domestication through legislation. This meant that many of her international 

obligations remained persuasive and could not be invoked to create municipal obligations. This 

however is no longer the case pursuant to Article 2 (5) and (6) of the Constitution, Kenya is now a 

monist state and thus all Treaties and Conventions to which Kenya is a signatory are part of our 

national law. The same applies to general rules of International Law .In that breath therefore under a 

number of international human rights instruments and declarations/resolutions explicitly recognize the 

right to education, key of which include: the Universal Declaration of Human Rights 

(UDHR);International Covenant On Economic Social and Cultural Rights  (ICESCR);International 

Covenant On Cultural and Political Rights  (ICCPR); and the Convention on the Rights of the Child 

(CRC).As a member of the United Nations, Kenya is privy to universal aspirations for human rights 

contained in these instruments, and in particular has ratified both the ICESCR and the CRC.  

The UDHR under Article 26 provides that “…everyone has the right to education. Education shall be 

free, at least in the elementary and fundamental stages. Elementary education shall be compulsory.” 
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It further stipulates that “…education shall be directed to the full development of the human 

personality and the strengthening of respect for human rights and fundamental freedoms.” 

 

On its part, the ICESCR contains the most detailed provision on the right to education. Specifically 

the ICESCR in Articles 13 stipulates, among others, that: 

 

a. Primary education shall be free, compulsory and available to all; 

b. Secondary education, including technical and vocational education, shall be made generally 

available and accessible to all by every appropriate means, in particular by the progressive 

introduction of free education. 

 

It further states Under Article 14 that, states not already securing compulsory primary education free 

of charge are required to work out and adopt a detailed plan of action for the progressive realization of 

compulsory and free primary education for all within two years. Accordingly, Kenya should have had 

this plan ready by 1978.  

 
The Convention on the Rights of the Child CRC in Articles 28 and 29 reaffirms the provisions of 

article 13 of the ICESCR. 

 

At a regional level, the African Charter on Human and Peoples Rights in Article 17 provides that 

“…every individual shall have the Right to Education.” The African Charter on the Rights and 

Welfare of the Child elaborates in relation to children, by stating that: “State parties….shall in 

accordance with their means and national conditions take appropriate measures…. to assist parents 

and other persons responsible for the child and in case of need provide material assistance and 

support programs particularly with regard to education.” 

 

2.3 Societal changes  

 
As the world keeps revolving so do people and their cultures keep changing. In the world that we are 

living in at the moment many things have changed from the dress- code, gender equalities, job 

specification and many more. All these have led also to the emerging issues of women employment. 

This employment affects the children because in the African community women are taken to hold the 

main responsibility of taking care of the children when the husband is out to work. 

  

 

Regional disparities have significant role in facilitating access to early childhood care and education, 

where enrollment levels in rural areas are low in comparison to those in the urban areas. This is due to 

the development of the roles of women in urban areas. Most of the women in urban areas go to work 

so that they can be able to provide more for their families and at the same time keep up with own 

needs. This leaves no option but just to take the young ones to these ECD programs so that they can 

have a humble time at work without having worries about the well-being of their children.  

  

2.4 Learning environment 

 
Kenya’s early childhood programme has grown because it is rooted in the community. Through 

workshops and seminars organized by the DICECE. Parents and community members have been 

encouraged and empowered to increase their participation beyond provision of physical facilities. 

They provide the feeding programme and take part in collecting, telling and demonstrating stories, 

songs and dances in the mother tongue. The incorporation of tradition and folklore into the curriculum 

make the community feel proud of their contribution to the learning process and development of their 

children. The lesson from Kenya is that the community is a very important resource for the 

development of the ECCE programme and must continue to be tapped and appreciated. A larger 

portion of the costs of the preschools development are borne by the communities and external donors. 

For example in 1992, the expenditure on ECCE activities was extremely low. Myers argues that if it 
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were increased to even 1% of the budget, this allocation could provide more comprehensive and 

higher quality services
4
 .  

  

The ECD center provides a conducive learning environment for the young children age 3-5 years. 

According to a research carried out by the World Bank in 1989 gives evidence that the Childs fastest 

growth in physical, mental and social emotional characteristics takes place during the age of 0-5 

years. 

  

In these centers the children are looked after by well qualified personnel. The teachers who look after 

these children have undergone lessons of psychology and sociology of the early childhood. They are 

able to identify some of the behavior the children may tend to have thus knowing the good way of 

handling them without interfering with their attitude. This kind of training held by these teachers 

motivates most parents to take their kids there, thus increasing the number of young children 

enrollment in these centers. This is for the reason that most parents would like their children to get the 

best of foundational classes to help them in their future life (UNESCO, 2000).  

 

2.5 legislative reforms and emerging issues 

 
The latest legislative initiative is the 2007 Draft Bill on Education, Training and Research of 

Government of Kenya. A few comments about it will suffice. The draft is clearly an improvement on 

the existing laws. In the first place, it explicitly provides for the right to education both in the general 

principles and in the main body. It further provides that primary education and training shall be free 

and places the responsibility on the government to provide the infrastructure and the regulatory 

regime. 

 

The emphasis put on non-discrimination is positive as it can provide a legal foundation for 

challenging the disparity in opportunities and facilities with regard to education in urban slums. 

 

The draft however, as is typical with most laws, assumes a sense of neutrality and even where it talks 

about non-discrimination it fails to recognize the consequences and victims of the historical and 

structural/social inequality that had characterized the educational sector. Where a substantial 

percentage of the population has hitherto been denied equal access to educational opportunities (as in 

the case of urban slums) the reaffirmation of the principle of non-discrimination is important. It is 

equally important that the law very clearly sets out specific measures to be undertaken to redress these 

faults. The Act does not impose unequivocal duty on the State. Indeed Section 13 talks of the political 

responsibility of the Minister. It is not quite clear however, whether political responsibility has the 

same weight as legal responsibility. Educational institutions seem to be the primary duty bearers 

under the Bill as if the State is a bystander who only comes in to penalize the institutions. This is not 

right. The State, through the Government must assume its primary responsibility. 

 

If we contrast this to the Right to Education Bill 2005 of India, the differences in approach are stark. 

The Indian Bill provides that every child shall have a right to be admitted to a neighborhood school. It 

then very unambiguously provides that (Right to Education Bill 2005 of India, Chapter 3, Section 5, 

Sub-clause (i) page 13): “It shall be the responsibility of the State: i) To ensure the availability of a 

neighborhood school for every child within a period of 3 years after the commencement of this Act… 

Provided that in case of non-availability of a neighborhood school the state shall provide free 

transportation arrangements to the nearest school or provide free residential schools/facilities.” 

 

This provision gives concrete effect to the non-discrimination clause and it is suggested that any new 

legislation in Kenya must surely provide some more specific measures on how the government 

                                                           
4
 Myers (1992), Towards an Analysis of the Costs and Effectiveness of Community-based Early 

Childhood Education in Kenya: The Kilifi District. Report prepared for the Aga Khan Foundation 
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intends to deal with the groups and areas such as urban slums. The current legal regime lacks 

adequate provisions to address issues of availability and accessibility which are fundamental for the 

progressive realization of the right to education in the urban slums. 

 

3.0 conclusions 

 
In conclusion, all the members in the society have a big role to play in the early childhood education. 

Starting from the parent back at home to the law making body, all need to work hand in hand together 

in bringing up this young children in a good moral and organized manner. More policies should be 

created in favor of ECD and also funds to be allocated to these centers providing ECD so as to 

improve the facilities that are available with the modern technology and requirements.  
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CHALLENGES IN INVESTING IN EARLY CHILDHOOD EDUCATION 

IN DEVELOPING COUNTRIES 
 

By Mary M. Alute, Deputy Principal St. Mary’s Teachers College, Dar es Salaam, 

Tanzania. 

 

 
1.0 Introduction 
 

Investment in education involves the process of putting inputs in terms of finance, time, human 

resources, and infrastructures for the expectations of getting outputs like personality, economic 

development and social returns. Investing in Early childhood Education will bring quality of 

education and therefore all challenges in education would be minimized. 

 

The paper outlines the financing of Early Childhood Education in developing countries. The cited 

cases have been looked at to reveal the realities in challenges in investing in Early Childhood. Finally, 

the paper gives the recommendations on how to improve the investment in ECE in developing 

countries. 

 

2.0 The financing of early childhood education in developing countries 

 

In some developing countries, government shares the costs of early Childhood education with 

program beneficiaries. A good example is the Central government of Kenya which is financing the 

training of care givers. The majority of the governments in the developing countries have left this cost 

to families to finance their children’s early education. Although the cost of providing early childhood 

education varies from country to country families and communities have to pay the cost of their 

children for early childhood education. 

 

According to Young 1997, Expenses for providing early childhood education can be divided into six 

major areas namely:-SITE, EQUIPMENT, FOOD, STAFFING, SUPERVISION, EVALUATION 

 

2.1 Site 
 

The government in developing countries can prioritize and targeting costs to those services that are 

only needed more. In Tanzania preschool classes are found within the primary school compounds. 

Some of the private Day Care Centers are home based with unsatisfactory space and optimal level of 

services for very young children. The task remains therefore to determine the optimal level of services 

that very young children need that is adequate toilet facilities food, fire and safety regulations, and 

adequate indoor and outdoor play areas. 

 

2.2 Equipment 

 
These include weight scales, toys, and informal materials for play, audiovisual and musical 

equipment. The equipment needs to vary from one program to another. Buying of these types of 

equipment might be very expensive; therefore in some cases saving can be done by the teachers 

making use of ordinary objects from natural environment. 

 

2.3 Food 

 

Food is also among the costly inputs in the provision of early childhood education. Food in 

developing countries has been in crisis because of hunger and drought in sub Saharan countries. In 

most cases it is the responsibility of parents or an International donor such as World Food Programme 

(WFP) responsible for providing food in early childhood Institutions. 
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2.4 Staffing 

 
The care givers for early childhood education must be trained and paid salaries. These include 

teachers, care workers or support staffs. In some countries care givers are paid salaries some are 

considered volunteers and receive small honorariums. However, these volunteers are not trained as 

those employees and therefore they cannot provide standard services to young children. 

 

2.5 Supervision 

 
Supervision is equally important to make a program effective. The cost of supervision also necessary 

to be included in the running of Early Childhood education, Because of lack of enough capital to pay 

qualified Management in many developing countries the issue of good supervision might be 

neglected. 

 

2.6 Evaluations 

Evaluation is part and parcel of monitoring program implementation. Early childhood programs 

evaluation is needed to incorporate in its design an evaluation impact. 

 

3.0 Challenges in financing early childhood education in the developing countries 
 

According to the United Nations Charter on the Rights of the Child (1989), there are four basic rights 

of children namely: 

Survival rights- right to good healthcare and adequate nutrition.  

Developmental rights- rights to education, parental care, socialization and play 

Protection rights- rights to be protected against all forms of child abuse and neglect including child 

labour, child trafficking and sexual abuse. 

Participation rights- rights to actively participate in all actions affecting children’s development. 

 

A quality childcare institution should provide services that cut across the rights of the child. In 

developing countries because of poverty, hunger and diseases people have failed to benefit from their 

countries’ economics. Every year, about 130 million children in developing countries do not attend 

primary school (Young 1996). These children are retarded through malnutrition, diseases or lack of 

appropriate interaction with environment, meet early deficits which affect them throughout their 

whole lives.  Unfortunately such children perform poorly in schools. Some of them drop out early and 

do not enjoy any benefits of receiving an education.  

 

Until recently, poor countries were forced to concentrate their meager resources on ensuring their 

children’s’ survival and had to largely ignore the less immediate problem of how to enrich children’s 

future. Different Studies have been done in different developing countries. In the Pan-African Early 

Childhood Education Seminar in Accra Ghana of 2009 there were similar challenges underscore in 

each participated countries. 

 

3.1 The cited cases of challenges of the investing in ECE in Tanzania 

 

Tanzania is a developing country which is adversely affected by poverty. The majority of Day Care 

Centers are too expensive for poor families to afford paying for their children. Another major 

challenge in investing in ECE in Tanzania is that Day Care Centers are restricted to urban areas only. 

In one study in poor urban areas in Dar es Salaam, it was found that the objectives set out for Day 

Care Centers were not achieved, (UNESCO, 1997). It was noted that centers required teachers with 

necessary qualifications and an approved syllabus. Although the centers depend on the community’s 

ability to pay for certain costs (buildings and other cash and labor) they had no standards. Lack of 

equipment and trained attendants made it impossible to achieve their objectives. The impact of 

poverty increases more challenges as reported by UNESCO (1997). 

 



15 

 

The Ministry of Education knew that running of good quality ECE centers would be very expensive 

bearing in mind the costs of construction of buildings, buying teaching / leaning materials and training 

of preschool teachers and attendants. 

 

 

Unclear educational policy on ECE 
 

Until 1990s the responsibility of child care and early childhood education in Tanzania has been in 

hands of individual family and community without a public/government institution. The provision of 

ECE in Tanzania was started by the religious organizations and minority racial groups. These 

programs were conducted outside government policies and guidelines (UNESCO, 1997). Even the 

individual policies formulated by different government ministries were not given adequate publicity 

to enable parents to know for example the quality of these programs, in terms of curricula and the 

qualifications for teaching staff/ attendants. 

 

The Education and Training Policy (ETP 1995) recognizes the existence of initial education in Day 

Care centers, kindergartens, nursery which are mostly located in urban areas. It also recognizes that 

early years of life were critical for development of a child’s mental and personality formation. 

However it was not economically feasible to formalize systematize the entire early childhood 

education. 

 

The Education and Training Policy (ETP 1995) states that, the government would guarantee access to 

pre-primary, primary and adult literacy. It is difficult to see how this can be assured if the parents are 

going to pay fees in private pre-schools. Furthermore, the Ministry of Education might not have done 

most of the things mentioned in the ETP 1995. Many people including the managers of pre-school 

centers sometimes are not aware of the details of the policy. 

 

Negligence and ignorance on early childhood development 

 

Another challenge is that people put more priority in financing higher levels of learning and neglect 

the initial stages of the children development and learning. A good example is the name given to Day 

Care Centers in Tanzania “Shule ya Vidudu” which denotes, a school of insects. Because of such 

ideas, some of parents may opt not to send their little children to Day care centers. This negligence 

might have been caused by ignorance and lack of awareness about the crucial need of early childhood 

development. 

 

Lack of integrated ECE programs 

 
The child care services which must be provided by the Early Childhood Education institutions 

include: Provision of primary care, primary security and protection, Socialization and character 

development, Stimulation for future development, Provision of proper nutrition, immunization and 

growth monitoring, Early identification of disabilities, Provision of learning and play opportunities 

and family support services.  

 

Although the concept of the whole childhood is now being understood, there are basic health and 

nutrition interventions as well as educational interventions. In Tanzania educational interaction is not 

yet in holistic needs of children. The health, nutrition, immunization and growth monitoring services 

are disconnected from those in the learning and educational services. The Ministries responsible for 

integrated ECE programs are working separately for the same targeted population. 
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INVESTING IN EARLY CHILDHOOD EDUCATION IN DEVELOPING 

COUNTRIES 

 

By Kang’anga Patrick Paul -senior lecturer, Saint Mary’s teachers’ college Dar es Salaam – 

Tanzania 

 

Child population in the sub-Saharan Africa is half of the total population of all people in the region. 

However, this group is the most vulnerable and marginalized as far as care, education and proper 

development is concerned by the governments and by the communities. 

 

A Tanzanian musician Galinoma (1995) saw this illusion in his song: 

 

Standing on the mountain top, of Mount Kilimanjaro 

The highest mountain in Africa, where I see illusion (x2) 

I see children are Crying, I see children are Dying 

I don’t see children playing, children have no Fun 

No Education for children, no Medication for them 

Yet I know we shall survive, like Shedrack,  

 Meshach and Abednego Survived in the fire!!.......... (Dan 3) 

 

The Holy Bible forbids us to ignore young children, “Who despises the beginning of small things? 

(Zec 4:10) 

 

In Africa, more than 20 percent of 140 million children are at very high risk for poor development. 

More than 95 percent of these young children do not have access to ECD programs that provides 

healthy environment, good nutrition and adequate stimulation. The children who do not attend school 

constitute nearly 50 percent of all of the world’s children who do not attend school. Orphaned 

comprise 20 percent of all children under age 15 in 12 countries devastated by AIDS, war and civil 

strife, (Mustard F.J 2007). 

 

Now than in any other period in human existence, we understand well the factors that influence 

health, well being and competence of populations and the stability of civilizations. It is high time the 

developing countries invested in early childhood if they want to meet the challenges of the 21
st
 

Century. This will enhance us to build the next generation with healthy and competent human 

resources.  

 

In this globalized world, Economic development is major pre-occupation for most states and local 

governments.  Millions of funds are spent each year to subsidize private companies so that they will 

either locate or expand their business in home town markets. Globalization presents challenges to all 

nations to produce more educated work force across all social economic groups in order to foster 

national growth and development, (Grunewald & Rolnick 2003). 

 

Developing countries must act to promote Early Childhood Education, train quality Early Childhood 

Teachers and improve the learning environment for all children. Studies show that, economic 

development is faced by “economic bidding war” among states and local governments leading to 

counterproductive.  This is true because the indicators are such as; no new jobs or businesses are 

created, jobs and business are simply located or relocated to the highest bidder. The bidding war is at 

best a zero–sum game that distorts market outcomes and diverts public funds from more productive 

investments in economic development. The most productive investments that is rarely viewed as 

economic development, is early childhood development (ECD). Longitudinal studies from a small 

number of vulnerable children from low – income families demonstrate that the potential return is 

extraordinary, (Grunewald & Rolnick 2007). 
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ECD programs can succeed if the program  focuses on vulnerable children, encourages direct parent 

involvement and represents a long – term commitment to Early Childhood Development, rewards 

successful outcomes in order to encourage high–quality and innovative practices. High quality Early 

Childhood Development providers with well trained teachers, relatively low child to teacher ratios, 

effective parent education and involvement are more likely to succeed than providers with lower 

levels of quality, (Barnet 2003; Brooks-Gunn, Maclanahn and Rouse 2005). 

 

The mechanism that would be adapted to bring Early Childhood Development to a larger scale is to 

implement incentives within the existing market for ECD such as providing funds and guidance to 

families with vulnerable children. It is now a high time to design and implement a system that will 

help a society realize on a large scale the extraordinary returns that high – quality ECD programs have 

show they can deliver. The business imperative to invest in ECD is clear from researchers and 

economists. More business leaders must now “step up to the plate” and invest in children and ECD 

programs. (Coffey 2003). 

 

From different settings, reports and comments, the message is strong and forthright that, ECD 

produces positive outcomes and is cost – saving. Children and parents are integral forces in 

economies and investments in children are necessarily long term. Investment in the young have higher 

returns than investments in the old, (Mustard 2007). 

 

ECD can spawn economic growth, is an ethical, economic and social imperative, it is broader than the 

family and it strengthens capacity and equality of opportunity. Investing in Early childhood 

development therefore, must be an objective in the developing countries to reduce the proportion of 

populations living in poverty, improve equity in literacy, health and income, reduce violence and 

enhance social stability. Improve the quality of human capital, embrace the opportunities in modern, 

knowledge based economies, be successful in the continuing experiments in civilization and sustain 

the biosphere for future populations, (Coffey 2007). 

 

Assuring universal access to high – quality ECD programs is a basic step towards; Poverty reduction 

promoting equity, building human capital–determinants of economic growth and civic societies.  The 

quality and capacity of our population depends on what we do now to support early childhood 

development. This is not one man business but it should be integrative including leaders from 

business, education, health and academia also ECD practitioners and the entire citizen. Everyone 

should be involved, (Tinbergen, Schultz, Fogel, Sen 2007).   

 

Former prime minister of Canada Paul Martin on September 20, 2005 addressed that: “……It is about 

development and learning during the crucial time in life when potential is most readily nurtured and 

developed………. We must understand that the intellectual bar is being raised globally and only the 

best educated countries will successfully compete”. Otherwise for most African countries normal 

terms such as Underdeveloped countries, Developing countries, poor countries etc will continue being 

our mark and identity! 
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We are all leaders- in our families, in our classes as teachers, in our schools, in the network, Leaders 

on different levels. Leadership can be difficult. Sometimes we feel tired, lonely or overworked while 

we feel others may not really put in the expected efforts. Leadership is demanding. “It is blowing 

more on the mountain tops”.  

 

Leadership is important 
 

The leader sets the spirit and atmosphere in the institution. Is there an atmosphere of sharing, support 

and fellowship, - or of competition, fear and suspicion? The way the leader plan or not plan, the way 

he or she relates to others, the ability to take decisions or not, the ability to organize the work etc. 

influence the success of our schools to a large degree. Actually our leadership decides if our schools 

and trainings sink or float. I want to point out some issues that I think is crucial to leadership, and I 

hope to make us reflect about our own leadership qualities and how we can develop as leaders. 

 

 Some Biblical models of leadership or metaphors for leadership  
 

The leader as a steward  
 

The steward used to be a slave that was trusted to look after and make the most out of his master’s 

resources. He was responsible for the resources. Jesus told a parable about a rich man who went 

abroad and trusted his servants with his belongings. One got 5 pound, one 2 and one got one – 

according to their abilities. When he came back long time later, he met the one who got 5 pounds, and 

he had used them and earned 5 more. His master told him: you good and faithful servant. You have 

been trustworthy in small things, I will give you more; the same with the one who got two. He had 

earned two more.  

 

The one who got one had dogged the pound in the soil. He did not make well use of the resources, 

“You lazy and poor servant. Why did you not make use of the money I trusted in you so that it could 

yield more?” his master responded.   

 

As leaders we are stewards or managers – a modern word. God has trusted to us a lot of valuables. 

How do we make use of our lives? How are we giving room for other people’s lives? Are we 

considering only our own career, earnings, popularity etc or do we consider what God expect from 

us? We have got time, talents, gifts, and resources. What do we use our time for?  

 

As leaders we are also trusted with a lot of resources. As leaders we have staff – the most important 

resource in a school or a project! How do we work with the staff? Do we have plans for staff 

development? A leader must be able to see the potential in his or her staff, and encourage it. Give 

response and positive feedback so that that person can be inspired to do more of the good he or she is 

doing. One example is the caretaker in one of the countries I have worked. The place looked a bit 

shabby when I first came. Then I talked with the caretaker. I asked him if he could paint the outdoor 

equipment in the preschool to make it look nicer. He did, and I commented that it looked attractive. 

He wanted to do more things. We discussed what improvements we needed, and then he started to do 

a lot of good things. I could see how important it was that somebody was seeing the work he was 

doing. He started to really improve the look of the place.   

 

Other resources are financial resources. We are those people who have a lot of influence over how 

we spend money. We need to spend money on what are the most important things in our trainings: 

Training of students and children. We can build nice classrooms, and that is also important. But the 

most important is what is going on in the classrooms. We need actually to train our staff. Invite 

resource people sometimes to your staff meetings. Or send them on some seminars, and ask them to 

share what they learned.  
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How are we responding when our staff tells us that they need some new books or crayons? Are we 

giving it priority or we leave it till they have asked 3 times? 

 

We are stewards / managers of time. Are we on time? How are we using time? Are we giving priority 

to the most important, or are we just taking what is coming on our table? 

 

The Bible says (1 Pet. 4.10)” As each one has received a gift, minister it to one another, as good 

stewards of the manifold grace of God”. Leadership is a gift. We are stewards of the manifold grace 

of God! The grace is manifold: it is for spiritual matters, for social matters, for educational matters. 

We should see that we are steward of Grace from God when dealing with staff, when creating a good 

climate among staff, when we strive for educational excellence.  

 

As Christian institution it is important that we make use of the spiritual resources. We can pray 

together. Be sensitive to spiritual needs among our staff. When we started the training in Swaziland, 

we started each morning with morning devotion with the staff in the office, the caretaker and the 

watchman. We could pray for the needs, for the centre, for the children. It sharpened our awareness on 

what we were doing. And God was listening and answering our prayers. Even as a network we can be 

open to each other’s and share our burdens – and support in prayer.  

 

The leader as a shepherd 
 

It is Jesus who uses this metaphor for his service and relationship with his disciples. He says: “I am 

the good shepherd. I know my sheep and am known by them. “ (John 10,14). Jesus points out two 

important things for a leader: He/she knows his staff. We need to know those we are leading. We 

need to spend time with them, listen to them, and see their problem, their strengths and their potential. 

This is the only way we can be a leader for them.  

 

The leader is also known by his staff  
 

The leader is a bit transparent. He is open and honest. He/she does not have hidden agendas. You can 

trust that what he or she says is what he/she really means. He/she is the same in church on Sunday as 

on work on Monday morning. He is not talking about you, but is honest in his talking to you.  

 

The shepherd leads the flock. He finds the best places to eat and rest. Since he knows the needs of the 

sheep, he can select the best places. Psalm 23: to green pastures and to still waters. He restores my 

soul. As leaders we must look after the well-being of our staff.  May be this verse also applies to us as 

leaders. We can sometimes be overworked and too stressed, trying to do everything for everybody. 

Let the good Sheppard lead you to green pastures where you can lay down, and to still waters where 

your energy is restored. Then we can also be able to take care of our staff members in an 

understanding way! Care for the staff is an important task for a leader. Personnel management is not 

only about making them come for work in time, it is also about their salaries, their health and their 

spiritual needs.  

 

The leader as a servant 
 

Again Jesus is using this metaphor. He was the number one leader. He is the number one leader. He 

says: I have not come to be served, but to serve and give my life for others. Jesus was a serving 

leader. On the last evening with his disciples, he took a basin of water and started to wash the feet of 

his disciples. It was the job of those who was paid the least. He said – you call me master, and I am. 

When I have washed your feet, you also should wash each other’s feet.  

 

The leader as a servant for the staff 
 

Paul comment on this and says: Let this mind be in you which was also in Christ Jesus, who, being in 

the form of God, did not consider it robbery to be equal to God, but he made himself of no reputation 
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taking the form of a servant and coming in the likeness of men” (Phil. 2.5-7). Jesus was a servant 

leader. What is the picture we have of a leader? 

 

I was a dean at QMUC some years back. I stopped when we moved to Swaziland. I saw that really an 

academic dean was a person who was helping and making everybody else’s work smooth or easier. 

People would come to me with problems. I was solving problems and planning timetables, rooms for 

different activities, trying to find money for many initiatives etc. I understood more and more that a 

leader is not there to shine, but to serve and make others shine!  

 

Qualities of a good leader 

 
Has a vision and is able to share and spread it.  

A clear vision is very important for a school. What is our vision? What is it that we want to obtain? 

Why are we here? Where do we want to be in 5 years from now? We want to be a leading school in 

preschool teacher training in our country. We want to serve our nation with offering a child centered 

teacher training based on Christian values.  

 

We want to give high quality care and education to children in Karen district. A vision needs to be 

made more concrete by stating what does this mean? What steps do we need to take to fulfill this 

vision? Recruit qualified staff, develop staff, build more classrooms, do some research… 

 

Vision need to be discussed and shared with the staff. They might have points to modify or add, 

especially on how to fulfill the vision. It is a very important process to make the vision something that 

is shared among the staff. For them to feel that “this is what we are trying to do”. A vision that a 

board has decided on without any participation from staff is useless. Too many visions are in office 

drawers, but nowhere else. Discuss the vision with staff from the cleaner to your deputy. Take ideas 

from all of them on how to reach this goal! For example, The cleaners at QMUC are part of us. They 

are cleaning with pride. It is a joy for me to come in the morning and see how shining and clean it is 

all over. They are often mentioned as somebody who makes us all thrive.  

 

A good vision requires hearing from God. A vision is a picture of the future that produces a passion in 

the staff. A vision is more than a personal desire for us to be successful.  Vision is actually finding out 

what God expect from our life. True leadership requires a calling, finding out what we are born to do.  

 

 

Ability to delegate and trust other people 

 

One of the great leaders in history, Moses, had to learn a lesson in this area 3000 years ago. He was 

leading the people of Israel from Egypt through the desert to the land of Israel. As he was on the way 

with the people to the Promised Land, he got a visit from his father in law. He was very happy to hear 

how God had helped Moses to lead the people out of Egypt. Then he used a day to see how he was as 

a leader. He saw that Moses was sitting from early morning to late evening solving the problems or 

disagreements of the people of Israel. Let me read part of the story from Exodus 18, 13-25. We see 

that Moses was working alone. His father in law said: This is not good. You wear out both yourself 

and all these people. This is what happens even today in leadership. The leader wants to do everything 

herself, and becomes a bottleneck, a hindrance for the work. Both her and others are worn out or burn 

out.  The good advice was: You shall select from all the people able men, such as fear God, men of 

truth, hating covetousness, and place them to be rulers over thousands, hundreds…  

 

To be able to delegate, give responsibility to others are important. Give the advice that is needed, 

training if necessary. Then invite him or her to report or come if there is anything he/she wants to 

discuss. Otherwise you trust them. More will be done. And you will have time for your leadership 

duties that would otherwise not been done.  
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Make others able to act  
 

A leader is proud of her team. When we fail it is often because we did not involve our staff and made 

them partners. In research is has been hard to find examples of outstanding leaders without teamwork. 

It is impossible for a leader to be best if he does not foster cooperation and strengthen others, to share 

responsibility for the work; to open up for sharing and communication with our staff. One need to 

establish meeting places: for me to meet the staff in our preschool, sometimes even with caretaker and 

cleaner. Then we can discuss: How can we make this preschool the best in Maputo/Windhoek? What 

do we need? What steps to take? To meet the part time lecturers at our teacher training: What is 

working well? What needs to be improved upon? What do you need to improve the quality of your 

teaching? 

 

To do this we need to establish confidence in each others. And we as leaders we must share 

information. Some leaders are sitting on information. They share only what seems very necessary. I 

think we need to share as much as possible of our thinking, our plans and our visions. Sometimes 

subordinates are embarrassed because we have not told them what is going to happen.  

 

Good leaders are proactive 
 

Effective leaders do not wait for things to happen, and then try to solve it. A proactive leader has a 

vision and takes steps to make things happen! A proactive leader sees what is needed and takes steps 

to improve things before a crisis occur. To be proactive means to be willing to take risks. Norwegian 

proverb: “Those who do not dare anything do not win anything.” Peter was challenged by Jesus to 

step out of the boat. Others were just sitting there. But he went and learned an important lesson about 

trusting God. A researcher stated that a successful school or institution is changing 25% every year. 

Are we developing our schools? Are we coming up with new methods, new elements in our 

curriculum, new ways of organizing our work, or are we just repeating last year’s work? 

 

Teach by example 

 

This was the method Jesus used. He called 12 disciples, and he showed them how to live and work. 

“Follow me” he said. If we want our institution to be an institution promoting a Christian view of 

man, we need as leaders to be the first ones to show that we respect and appreciate our subordinates; 

that we involve them in our thinking and listen to their ideas with interest. If we want to be a child-

centered school, we ourselves must show that we take children and their needs serious in the way we 

relate to them and the way we prioritize. If we want forgiveness and Christian fellowship to be 

melody in our schools, we must be the first ones to ask for forgiveness and also to forgive. The 

famous scientist Albert Schweitzer said: “Teaching by example is not the most important method, it is 

the only method”. If our subordinates cannot see the values in our lives, they will not learn it. What 

values do I practice as a leader? 

 

Let me end with a statement from my wife. She was the director of a new primary school for 8 years 

and saw it growing in numbers and quality. She used to say: “The leaders job is to make his or her 

staff successful”. Some leaders want to be seen to do everything; to decide everything. Some leaders 

want to shine on the expense of his staff.  

 

But the successful leaders make his staff to succeed. If all the teachers, the clerks, cleaners and others 

are happy, feel appreciated, feel they are important and their work is appreciated – that center is 

growing in quantity and quality. You can imagine, if all the teachers are doing their best, it is much 

more powerful than just one director is hardworking trying to do everything herself. A good leader 

knows to inspire and work through her /his staff.  
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The joy of leadership 

 

To see your staff develop – they take new steps, do things better, obtain admirable results 

To see the work progress – to see that your institution is developing, doing things in new ways, 

reaching further; to be part of a team that respects each other and work together for the best of 

children 

 

As leaders we have many challenges. I hope that we can talk about this and share some experiences so 

that we can develop as leaders and as a result our institutions will have always better results.  

 

Discussion: 

What are the most significant tasks of a good leader according to your experience? 

What are the greatest challenges that you face as a leader? How can we meet such challenges? 
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THE HOLISTIC DEVELOPMENT OF A CHILD FROM CONCEPTION 

TO 6 OR 7 YEARS 
 

By Dumsile Mngomezulu and Dumsile Zwane, FEA pre-school teacher training college, Swaziland 

  

Introduction 

 

Holistic development is basically the development of everyone's intellectual, emotional, social, 

physical, artistic, creative and religious values and feelings. It is pretty much just the development of 

the entire brain's thoughts and feelings and the way they determine behaviour. 

 

A definition given by an ECC teacher, a mother of three and a grandmother to a number of children 

reads thus; 

 

“Holistic development means development of the whole child -- not just the cognitive part of the 

brain, which most schools emphasize on. It includes things like artistic expression, emotional 

response, awareness of surroundings and environment, manners, and physical coordination as well as 

reading and writing.” 

 

What does child development and holistic development mean? 

 
Child development refers to the biological and psychological changes that occur in human beings 

between conception and the end of adolescence, as the individual progresses from dependency to 

increasing autonomy. The optimal development of children is considered vital to society and so it is 

important to understand the social, cognitive, emotional, and educational development of children. 

Increased research and interest in this field has resulted in new theories and strategies, with specific 

regard to practice that promotes development within the school system.  

 

Holistic development on the other hand, is a philosophy of education based on the premise that each 

person finds identity, meaning, and purpose in life through connections to the community, to the 

natural world, and to humanitarian values such as compassion and peace. Holistic education aims to 

call forth from people an intrinsic reverence for life and a passionate love of learning.  

 

A holistic approach to child development seeks to simultaneously address the physical, emotional, 

relational, intellectual and spiritual aspects of a child`s life. Holistic means the whole person, 

physically, emotionally, spiritually. It is simple when you look at it this way; if a child's basic needs 

are not met it is harder for them to learn. If they are hungry or sick for example they will not feel like 

playing. We teach as well as provide for them and just generally take care of them and love them. In 

holistic education, the teacher is seen less as a person of authority who leads and controls but rather is 

seen as “a friend, a mentor, a facilitator, or an experienced travelling companion” (Forbes, 1996).  

 

What are these processes involved in the holistic development of the child? 

 

1. Physical development 

 

Physical development is the most recognized and observable change in the life of a child. This 

development is largely dependent upon the child’s health and nutritional status. Thus, it is imperative 

for modern day parents to learn about the various aspects that determine the good health of their kids 

and the level of development that is seen in them as they grow old. Having knowledge in this regard 

helps them keep away from the undesirable situations of them not being able to recognize any 

irregularities in the physical development in children. 
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There are various stages of physical development in children that begins from the time they are born 

and goes on till their adolescence is reached. Parents need to make sure that they monitor each stage 

of growth of their child till the period of adolescence to make sure that they are normal in all aspects 

and do not show any symptoms of deficiency or shortcomings of any kind. The main stage of physical 

development in children is when they start to shows signs of motor development. 

 

2. Cognitive development 
 
Cognitive development means to acquire the ability of understanding, recognizing, problem solving, 

logical thinking and Cause & effect analysis and dealing with numbers. Cognitive development 

simple refers to the changes in thinking. The development of children’s imaginations and ability to 

communicate ideas and feelings in creative ways is a most important aspect of their education. They 

are encouraged to use their skills to explore and experiment in art and craft, and to explore different 

concepts in their choice of materials and activities. Songs, rhythm, musical instruments and dance are 

used to explore musical ideas, and to develop communication. “They particularly enjoy musical 

activities, copying staff as they join in with action songs and rhymes.”  

 

Piaget`s theory of cognitive development attempts to give a comprehensive explanation if the child`s 

world and how he or she understands and interprets it. He identifies four stages of cognitive 

development which are: Sensory motor, Preoperational, Concrete operational and Formal operational. 

 
PIAGET`S THEORY IN A NUTSHELL 

STAGE CHARECTERISTICS 

Sensory motor 

0-2 years 

The child begins to: 

Make use of imitation, memory and thought. 

Recognize that objects do not cease to exist when they are 

hidden. 

Move from reflex to goal- directed activity. 

Preoperational 

2-7 years 

      The child: 

Gradually develops use of language and ability to think in 

symbolic form. 

Is able to think operations through logically in one direction. 

Has difficulty in seeing another person`s point of view. 

Concrete Operational 

7- 11 years 

         The child: 

Is able to solve                                      concrete (hands-on) 

problems in logical fashion. 

Understands laws of conservation and is able to classify and 

serialise. 

Understands reversibility. 

 

Formal operational 

11 years - adult 

               The child: 

Is able to solve abstract problems in logical fashion. 

Becomes more scientific in thinking. 

Develops concerns about social issues and identity 

 

3. Social and emotional development 

 
Social development entails the acquisition of skills needed to play and work with peers, to 

communicate with adults, and be aware of social customs within one's community. Emotional 

development includes acquiring a sense of security in the presence of adults; secure children are more 

interested in exploring novelty and playing with peers. 

 

Social development in children can be simply defined as a child's interaction with others. During the 

initial stages, the child depends greatly on her parents and other caregivers. Hence, in this phase, the 

child's interaction is mainly limited to these people. Eventually, the child begins interacting with other 

kids and adults. A child dwells a lot upon the love, security and care provided by her parents and 
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caregivers. In the long run, the child also learns to impart love and care and shows signs of empathetic 

behaviour. 

 

Eric Erikson, an educationalist and psychiatrist proposed a theory of the eight-staged social 

development, known as Erikson's psychological stages of development. The process begins in infancy 

and stretches over into adulthood. The eight stages of social development as proposed by Erikson are 

as follows. 

 

Basic Trust versus Basic Mistrust 

 

This is the first stage of a child's social behaviour that begins in infancy and ends by the time the child 

is 1-2 years old. A child who is well taken care of develops security, trust and a general feeling of 

optimism towards her surroundings, whereas a badly parented child develops feelings of insecurity 

and becomes mistrustful. 

 

Autonomy versus Shame 
 

This is the second phase of the child's social development which extends up to 4 years of age. During 

this period the child becomes confident and takes liberty in exploring the world around her. She 

becomes increasingly aware of her independence and doesn't mind breaking away from her parents in 

familiar surroundings. The child also shows an understandable anxiety towards strangers. The child 

may also throw occasional temper tantrum. 

 

Initiative versus Guilt 
 

During this stage the child becomes more interactive towards other kids. She learns to co-operate with 

others. She also indulges in group plays and other activities. The child learns to lead as well as to 

follow. The emotional and physical dependence on parents is still there as the child is being 

introduced to new emotions such as fear, guilt etc. 

 

Industry versus Inferiority 
 

The child gets acquainted with the rules of the world. Since, children of this age begin formal 

education, they become accustomed to a fixed schedule and certain rules and regulations which they 

have to abide with. Their play also becomes more rule-oriented as they now shift from individual 

games to team games, which follow a framework of rules. Normal children grow up to become quite 

industrious by this time. However, children who are not well taken care of, often develop a mistrust 

for their future or develop an inferiority complex. 

 

Intimacy versus Isolation 
 

This is the phase where the child enters adolescence. She becomes conscious of her own identity and 

seeks an answer to the question 'who am I?' A slightly rebellious behaviour is normal during this 

stage, as the child experiences a flood of myriad emotions. The child becomes aware of her sexual 

identity during the later stages of adolescence. 

 

Identity versus Identity Diffusion 
 

The child (now an adult) becomes capable of establishing lasting relationships, such as marriage or 

friendship. For the first time in her life the child experiences a feeling of true intimacy. 

 

Generativity versus Self-Absorption 

 

The person begins to fulfil various responsibilities on the personal as well as professional front. She is 

usually at the peak of her career and also experiences joys of parenthood. 
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Integrity versus Despair 

 
A Person feels a sense of accomplishment and pride about her life. She attains a worldly wisdom and 

develops a general feeling of gratification. A person who failed to achieve normal social development 

state at any of the above stages may experience a feeling of despair in her life. Thus, the importance 

of social development in children cannot be undermined as it lays the foundation for a physically and 

emotionally healthy adulthood. It is the responsibility of parents to create a conducive environment 

for their children`s sound social development. 

 

Conclusion 

 

For decades, psychologist and the public have debated whether development is shaped more by nature 

or nurture, whether change is a continuous process or involves qualitative differences or stages and 

whether there are critical times for the development of certain abilities. We know today that these 

simple either/or distinctions cannot capture the complexities of human development where coactions 

and interactions are the rule. Theorists generally agree that people develop at different rates, that 

development is an orderly process, and that development takes place gradually. 
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Towards Effective Early Childhood Teacher Education in Developing 

Countries 

 

By Johnson Kariuki, Principal- St. Mary’s Teachers’ college, Dar es salaam-Tanzania 

 

 

Introduction 

 

About 80% of the world's children live in developing countries. Their well-being as adults depends 

heavily on the education they receive especially at laying the foundation in early childhood stage. It is 

the stage where children develop emotional stability, socialization skills, language skills, confidence 

and upright personality in its totality.  Many children still are unable to access pre-school education 

and majority often learn little while in school. This presentation focuses on effective training of early 

childhood education practitioners to improve the provision of quality education at preschool level. 

 

The policies that Governments from various Nations should consider include not only provision of 

basic inputs but also the training that early childhood practitioners receive, the policies should also 

change the way that schools are managed and organized. However, there are aspects of teacher 

training that institutions dealing with ECD training should be able to integrate in their training without 

waiting for the concerned Ministries to intervene. Developing countries are faced with various 

challenges such poor economy, poor infrastructures, lack of skilled labour to mention but a few. 

Teachers in pre-school level are hence faced with problems like lack of funds to buy basic necessities 

in a pre-school as well as lack of playing grounds and other materials. It is due to this reason that 

developing countries should train their pre-school teachers with focus on alternative means of 

obtaining and providing such facilities. 

 

While much has been learned about how to raise enrolment rates, less is known about how to increase 

learning especially at the pre-school level. Quality pre-school education does not only depend on 

facilities, the training and professional support is a great factor in this pursuit. 

 

Effective early childhood education will primarily depend on three major areas: 

• Pre-school teacher training and professional teacher development 

• Safety and health learning environment for pre-schoolers. 

• Institutional infrastructures such as classrooms play materials and supportive facilities for 

children with special needs. 

 

In developing countries which happen to be the home for about 80% of the world’s children, the 

energy spent in pursuing basic needs is enormous and this makes education to become a luxury to 

many. Effective ECD programmes at National and international levels should aim at making the 

provision of these essential needs more obvious to children.  Training offered to the ECD teachers 

should also focus on equipping them with skills to overcome these challenges and to be more 

sensitive to children’s rights, needs and enable them quench the children’s’ thirst of wanting to be 

loved and to be listened  to. 

 

Pre-school teacher training and professional teacher development 

 

Any meaningful ECD teacher training should focus on methods and practices which will foster a 

collaborative vision among teachers and the needs of the community. The curriculum should be 

tailored in such way that the teacher is able to support the cultural diversity among the pre-school 

children, identify with each child’s abilities and talents in order to develop the whole child, and foster 

a more meaningful educational experience among all children from the diverse communities. 

Teachers with poor pedagogical skills always place unreasonable demands on children, they become 

harsh in class, they infringe their rights and at the end of it all makes the society inherit persons with 
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social maladjustments. Teachers should know the appropriate methods of engaging children in 

learning activities that don’t reduce them to listeners, observers or passive learners.  In a class without 

appropriate learning activities, a teacher will always use words like , “ keep quiet”, “be serious”, “why 

aren’t you paying attention”, “don’t do this and that”. These are teachers’ frustrations that results from 

a child’s boredom in class which doesn’t have adequate and meaningful learning activities.  

 

We need to train teachers who will be able to offer alternative means of learning in the absence of the 

always expensive commercial learning, play objects and materials. For instance, modeling among 

children is known to develop their motor skills, stimulate their creativity and help them socialize as 

they share materials in modeling. In the absence of plasticine (used for modeling) teachers should use 

clay for such activities. Where the school cannot afford the leather balls for various games, the teacher 

can make balls from locally available materials like used papers, plastic bags and strings. If the school 

does not have a play ground, teachers should use their interpersonal and public relations skills 

acquired from college to collaborate with the neighbouring schools for the sake of the children. 

Children need to play for healthy growth and development; they will always love to be in an 

environment that balances the class time and outdoor activities.  

 

Pre-School Teacher Training and Children’s Emotional Support 
 

It is very important for the ECD teacher trainees to be encouraged to go beyond writing, reading and 

arithmetic skills as they go out to practice. Emphasis should be made on the importance of the teacher 

to take the role of a caretaker, be a child’s confidant and above all show affection to all children 

irrespective of their abilities. Teacher should be equipped with skills of being able to identify special 

needs in children, they should identify and offer help to emotionally and physically abused children. 

 

For a teacher who is insensitive to the needs of his/her pupils, he/she is likely to further depress such a 

child if such abuse goes unnoticed. A well trained and caring teacher should be able to identify such 

cases and promptly intervene for the interest of the child. Colleges and universities training ECD 

teachers have the enormous work of equipping their student teachers with skills that can help improve 

the provision of early childhood education especially in the developing countries where lack of 

facilities, poor infrastructures and abuse of children in the society is still prevalent. . 
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HOW TAKALANI SESAME –NAMIBIA MEETS THE EDUCATIONAL 

NEEDS OF YOUNG CHILDREN 
 

By Magnaem n. Haufiku Namibia early childhood development -NGO 

 
 

 
 

The sesame workshop program 

 

Sesame Street is a children’s programme produced by Sesame Workshop that combines entertainment 

and learning through fun to educate young children. It has captivated children and their families on 

TV and outreach programmes, through music, drama, live action, story books, posters, etc. 

 

 Sesame originally started in America, but it has now spread to 8 countries in Africa, that is South 

Africa, Nigeria, Tanzania and Egypt. In Swaziland and Namibia the preparations for starting the 

programme are at an advance stage while Botswana and Lesotho are still at the beginning. In all the 

countries that Sesame has expanded into the aim has been to make the programmes authentic to the 

children and their families’ cultural and social contexts 

 

Although participation in preschool programs has been associated with positive cognitive, socio-

emotional, and health outcomes, few Namibian children have access to high quality early childhood 

interventions that can result in these positive gains. Less than 32% of children under five have access 

to ECD facilities in Namibia attend early childhood education programs. Very few of the early 

childhood educational programs available are staffed with trained teachers. There is clearly a need for 

high quality educational materials and trainings for educators and professionals serving this age 

group. 
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The Takalani sesame project in Namibia 

 
In order to fill this need, and to provide all children with the opportunity to live happier, healthier 

lives, Sesame Workshop has in consultation with Namibian Advisors from the government and non-

governmental sector developed/reviewed a set of outreach materials to support existing early 

childhood activities in Namibia. These materials are based on the educational framework developed 

for the South African television series and outreach program known as Takalani Sesame. 

 

Takalani Sesame targets children from three to seven years with a major focus on children age five 

years old, who are supposed to be in Pre Primary classes. The aim is to support the Ministry of 

Education in preparing these children for formal schooling when they enter grade one. Takalani 

Sesame not only helps prepare children for school by exposing them to early literacy and math skills 

in an enjoyable and entertaining manner, but also helping them to prepare them for a larger life by 

facilitating children’s development in multiple domains. 

 

Moreover, it aims to reinforce and enhance families and caregiver’s role as a child’s first teacher, thus 

Takalani Sesame –Namibia has a community outreach component. 

 

The outreach component 

 

It consists of a kit with the following materials: 

• Math board game on developing Numeracy skills 

• Alphabet book on developing Literacy skills 

• 2 Posters (Depicting life in urban and rural settings) on developing Life skills 

• A Caregiver Guide 

• DVDs (with 25 specially selected episodes from the Takalani Sesame TV/radio shows) 

 

TAKALANI SESAME-NAMIBIA addresses all 3 of the foundation phase learning programmes: 

Literacy, Numeracy and Life skills with focus on health, nutrition, safety and HIV/AIDS. This focus 

is relevant to people living in urban and rural areas, and working in different institutions, i.e. homes, 

kindergartens, pre schools and clinic. The educational goals for Takalani Sesame-Namibia are the key 

content areas that align with the educational goals set forth in the National Namibian early childhood 

development (ECD) curriculum. The print materials created for this initiative will be supported by 65 

episodes of the television series that are being aired on the National broadcaster, NBC- TV. 

 

Training 

 
Master trainers will train Trainers in all 13 regions of our country and these trainers will in turn train 

ECD caregivers and Preschool teachers in the use of these materials, and on how to plan the various 

activities, before materials are distributed to early childhood centres and preschools across the 

country, with special attention to those in disadvantaged/marginalized communities. 

Most of the ECD caregivers that we trained at the NECD-NGO Association are either working in 

ECD centres or in government run preschools and they will be part of the Takalani Sesame project. 

 

This practice will also help the Association to assess and monitor how its former students are putting 

what they gained from the course into practice, and at the same time the Takalani Sesame project will 

be a refresher course to boost the educational objectives of each centre. 

 

Takalani Sesame-Namibia outreach programme ensures that educators will find ways to teach 

children through play, for children to love learning and become lifelong students, and successful 

adults. This is based on the belief that, all children have the potential to succeed, and that with the 

help of trained caregivers, every child can reach his or her highest potential. 
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Meeting the needs of young children 

 

Child –centred- This programme has a child centred approach and children will be leading the 

discussions about the pictures , numbers, letters and words on the posters, alphabet book and math 

game; Promote holistic development; Prepare child for school and for life in general 

 

Multi -media Child learn better through playing, doing, seeing and listening, Enhance, strengthens 

and supports government and training institution’s efforts, through multi-media approach by 

producing quality educational programs based on  Namibia’s National ECD curriculum and policy, 

Reinforce and enhance families and caregivers roles as child’s first teachers through the outreach 

program, radio and television broadcast, Children associate with own environment, society and 

tradition,  Develops a strong cultural awareness,  Promote unity in diversity, Increase knowledge on 

children’s health and nutritional needs, Promote good health practices within community, Provide 

factual information on: HIV/AIDS, Growth monitoring, Immunization, Cleanliness etc. 

 

Conclusion 

 
Takalani Sesame- Namibia started with the television programmes in October 2011, the next step is 

the outreach program that will kick off in June 2012, and will then move on to radio programs, since 

the majority of Namibians listen to radios, even in the remote areas of our country and more children 

will have access to these educational programmes through the guidance of trained adults. The ECD 

caregiver will be guiding children by using the Caregiver guide which is a very good resource. 

 

I would like to make it very clear that the Takalani Sesame outreach project is not there to replace the 

existing educational programmes but to complement them, and to allow children and adults to 

experience the joy in learning and teaching through interesting and fun filled educational materials 

and methods. 

 

I am very confident that this program will mostly benefit children who are disadvantaged and in 

remote areas were resources are very scarce and caregivers have little knowledge on what activities 

they are supposed to do with children 

 

A summary of Takalani Sesame-Namibia Educational objectives 

LITERACY LIFE SKILL 
NUMERAY LITERACY LIFE SKILLS 

1. Number Concept 

Development 
a. Pattern Making 

b. Ordering 
c. One-to-One 

Correspondence 

(Sorting) 
d. Totality (Computation) 

 

1. Understanding the Purpose 

of Reading 
 

1. Self and Well-Being 

a. Understanding the Self 
b. My Body 

c. Shelter 
 

2. Shape and Space 

a. Directional Relations 
b. Space Relations 

c. Laterality and 

Symmetry 
d. Distance 

e. Straight, Angular, and 

Curved Lines 
f. Identifying, Sorting 

and Matching Shapes 

 

2. Developing a Concept of 

Print and Storytelling 
 

 

2. Social Welfare 

a. General Safety and First Aid 
b. Personal Safety 

c. Road Safety 

d. Outdoor Safety 
 

3. Measurement 

a. Length 

b. Size 
c. Mass 

d. Height 

e. Volume 
f. Time 

3. Comprehension of Text 

 

3. Social Relations 

a. Sharing 

b. Cooperation 
c. Turn Taking 

d. Friendship 

e. Tolerance & Respect for 
Diversity 
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 f. Impairment 

g. Empathy 
h. Family 

i. Community 

j. Child Rights 
k. Character Education 

l. Gender 

 4. Phonological Awareness 

 

4. Nutrition 

a. Promote and identify 
nutritious foods 

 

 5. Sound/Symbol 
Correspondence 

5. Disease and Health Control 
a. Knowledge of HIV/AIDS 

b. Transmission of HIV/AIDS 

c. Standard Precautions for 
HIV/AIDS 

d. Humanization & De-stigmatization 

(around 
HIV/AIDS) 

e. Personal Hygiene 

f. Healthy Living 
g. Optimism 

 

 6. Letter Recognition 

 

6. Ecology and Science 

a. Flora 
b. Fauna 

c. Water 
d. Refuse or Waste Management 

e. Systems and Technology 

f. Geography 
 

 7. Alphabetic Principle 

 

7. Art Appreciation and Culture 

a. Visual Arts 

b. Dance 
c. Music & musical instruments 

d. Drama 

e. Cultural Awareness 
 

 8. Pre-writing and Pre-reading 

Skills 
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The importance of Creativity in arts and mathematics – an approach to 

creative use of nature’s materials 

By Anne Nakken and Bjørg Svinsholt, Queen Maud University College, Norway 

Many people have tried to define what creativity is all about. The answers are wide-ranging. 

Creativity is important in most disciplines, and every discipline has their own interpretation of the 

concept. Even though the definitions are varied, some key words seem to repeat themselves. 

Creativity has somewhat to do with independence and creation of new knowledge (Ernest, 1991, 

Zizhao, 1999), flexible thinking (Frensch & Sternberg, 1992, Keisswetter (1983), passion and 

inspiration (Sternberg, 2000) and the ability to solve problems (Polya, 1945, Ervynck, 1991). 

Most people will agree that it is of great benefit to be creative when doing artistic activities. In art the 

importance of creativity is well known and widely accepted. Artists are original in their expressions, 

they are independent, they create new products and they think freely. They often perceive the world in 

new ways. Then the question arises; what about mathematics? Is mathematics a creative subject? Is it 

important to be creative when doing mathematics? We say, YES! Mathematics is also about thinking 

freely and flexible and about being able to solve problems. In mathematics creative abilities like 

finding hidden patterns, making connections, and generating fresh solutions are at the core. Most great 

mathematicians are highly creative people. According to Zeeman (1972) mathematics is the most 

original and creative of all the sciences. Mathematicians develop new insights, and see the world in a 

new perspective. Mathematicians don’t only do calculations; they also have to find out what to 

calculate and what to predict. Mathematics is two things at the same time; it’s rigorous, it’s precise, 

it’s about true or false, and at the same time it’s artistic, innovative, something new and creative. 

It is important that children experience both sides of the subject, and learn to see the beauty and joy in 

both of them. Of the arts mathematics is especially close to architecture; both are about trying to build 

up a formal structure with an esthetical appeal. 

Are all persons creative? Howard Gardner comforts those who believe they are not creative at all. He 

claims that “Every individual has creative potential” (Gardner, 1993). A study by George Land (1992) 

reveals that all humans are naturally creative and as we grow up we learn to be uncreative. We believe 

this is something most teachers have experienced. Young children are creative. Their creativity begins 

with a foundation of knowledge, learning a discipline, and being able to think. We all learn to be 

creative when we experiment, explore, question and imagine. All children should experience this, and 

their creativity will flourish. They should be encouraged to think in their own way, find their own 

meaning of concepts, and to solve problems in different ways. 

We believe that it is important to hold on to the inbuilt and natural creativity in children. The teachers 

have an important role in this. To let all children be self-confident and motivated in mathematics and 

arts, the teachers need to give all children the possibility and freedom to think in their own way. The 

teachers must respect the children’s own ideas and reasoning! When the children are given the 

opportunity to think in their own way and to express their findings in a safe and stimulating learning-

environment, their understanding and knowledge in mathematics and art will grow. It is of great 

importance that the teacher is interested in the thought of the child, and helps the child to see new 

connections and new ideas. Listening to a child’s argumentation is like a window into their mind. Be 

sure to respect and stimulate the children’s own creative thinking, and not just focusing on the right 

and wrong answers. 

It is not just the children who benefits from being creative. The teachers should also strive to be 

creative in their way of teaching mathematics and art to the preschool children. By teaching 

mathematics and art outdoors, or by introducing the concepts through drama, singing, stories or 

everyday activities the children stays motivated, and their willingness to learn increases. It is 
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important that the activities that are introduced are interesting for the children and connected to their 

world.   

One way of combining creative mathematical thinking and art-work, is by making art and installations 

outdoors. Land art is an artistic expression that is formulated in nature using elements of nature. Land 

art is a site-related art that is drawn out in nature, with elements of nature to create the artwork. By 

working with land art the children will discover nature through art, and art through nature. The 

teachers must look for opportunities to find suitable and creative ways to work with art outside in 

schools and preschools. By making the installations the children will get valuable experiences on both 

artistic ideas and a variety of mathematical concepts. Classification (colors, size, shape), numbers 

(counting, finding the amount), geometry (symmetry and patterns), measurement (length, width, 

weight), and locating (up, down, right, left, straight, curved) are all natural topics to bring into the 

process.     

Andy Goldsworthy is a well-known artist who specializes in land art. He was born in 1952, and lives 

in Scotland. He says:  

“For me looking, touching, material, place and form are all inseparable from the resulting 

work. It is difficult to say where one stops and another begins. Place is found by walking, 

direction determined by weather and season. I take the opportunity each day offers: if it is 

snowing, I work in snow, at leaf-fall it will be leaves; a blown over tree becomes a source of 

twigs and branches.” (Goldsworthy, 1990) 

Picture 1 shows two installations by Goldsworthy. In these installations he has classified leaves and 

stones by colour and size, and placed them in a circle around a black hole in the ground. By making 

similar installations with children the teacher can focus the dialogue on colours, sizes, symmetry, 

patterns, beauty and structure. 

  Picture 1: Land art by Andy Goldsworthy 

The students in class 2I at Queen Maud University College, 2012, studied the work of Goldsworthy 

and became very inspired. The following pictures show land art made by these students. We ask the 

reader to think about what mathematical concepts are relevant to each picture. We hope that you, dear 

reader, get inspired and want to make land art together with children at your work-place. Remember 

that the process of making the installation, the dialogue, argumentation and creative thinking, is just 

as important as the final product.  
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Picture 2: Four pictures showing students work in the neighbourhood of Queen Maud University College 

When you are working out in the nature it’s always useful to bring pencil and paper. When you are 

outdoors new ideas often emerge. When bringing the writing tools you can write down new ideas, 

comments and questions from the children that you want to elaborate on at a later occasion. 

To help you on the way, we want to teach you some simple drawing techniques. Did you know? - In 

one pencil there are several colours. The colours vary from very light grey to almost black. You find 

all the colours by using the pencil with different pressure on the paper. By having one pencil and one 

coloured pencil you can make scales like showed in picture 3. 

  
Picture 3: Scale of different colours within pencil 

You can practise making pictures by using the pencil and draw scrabble with different hardness. If 

you fill in the shapes with different colours you’ll get beautiful pictures. The drawings can be sent 

from one child to another, where everybody fills in their colour. In this way the drawings get more 
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colourful, and no child “owns” the drawing for themselves. You can see one example of “scrabbling” 

with different hardness and colour in picture 4. 

 Picture 4: Scrabble with different colours and hardness. 

To make this activity more mathematical we suggest that you put one important constraint on the 

scrabbling. For example it’s very powerful to decide that all lines have to be straight. Now, you have 

made all shapes that emerge on the paper into polygons. A polygon is a flat shape consisting of 

straight lines that are joined to form a closed path. The polygon is composed of a number of straight 

lines. The straight lines are called edges or sides, and the points where two edged meet are called 

corners. When doing this task with children you should first ask them to make random straight lines 

for some minutes, and then ask them to draw and put names on the shapes that appear. It is important 

that the dialogue runs freely, and that the children can investigate the shapes made out of the straight 

lines. The teacher runs the dialogue by asking questions, making the children explain their findings, 

and by listening to the children’s reasoning. The teacher can ask questions like: Do all triangles look 

the same? What is the difference between these two shapes? Can you find a pentagon? What does it 

take to be a rectangle? What object has this shape in our daily surroundings? And so on. 

In picture 5 you can see one result from this activity. After the activity is finished the teacher can, 

together with the children, use the pictures in different ways. Maybe they can be putted together to 

make a bigger piece of mathematical art? 

 

 Picture 5: Scrabble with straight lines making polygons, and then coloured. 

We wish you all the best when working with creative, artistic and mathematical children! Enjoy! 
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ENCULTURATION IN EARLY CHILDHOOD DEVELOPMENT 
 

BY Daniel Ogada, FPFK ECD Project Leader- Karen Christian College 

 

‘Turning and turning in the widening gyre 

   The falcon cannot bear the falconer 

   Things fall apart. 

   The centre cannot hold 

   Mere anarchy is loosened upon the world,’ 

(Adapted from Chinua Achebe's novel, Things fall apart) 

 

 

 

Introduction 

 

Personal reflections 

 

I was born in the late Sixties in the city of Nairobi but grew up in the Rural areas of Nyanza province. 

The contrast between my two environments presented a major challenge in my understanding and 

interpretation of the world around me. Which environment played an important role in shaping my 

world view?  Was it the city or the village? The pursuit of an answer to this question has led me to   

seek definition of terms like Identity, context and enculturation in relations to Early Childhood 

development. 

 

This presentation seeks to establish the connection between enculturation as a process in the holistic 

development of a child. The presentation also seeks to  disturb the noble minds of ECDE 

practitioners, scholars, students and sympathizers to awaken to the realization that the context  of 

child nurture has changed and so the strategies  needs to change also. The third intention of the 

presentation is to stimulate the ECDE scholars to more research in this area to deal with emerging 

issues in ECDE with regards to child nurture. 

 

The goal of this presentation is to challenge the ECDE stakeholders and practitioners to rethink 

contextualization of theory and practice to create an enabling environment for holistic development of 

the child in the schools and churches in view of a crumbling society. At the background is my 

assumption that in light of the shifting contexts of child nurture, the school should also be a home to 

the child in some considerable way. 

 

Enculturation in early childhood development and education 

 

Enculturation is the process by which an individual acquires the: 

a)  Knowledge, b)  Skills, c) Attitudes and d) Values, that enables them to be functioning members of 

their community. The result of enculturation processes is identity. The identity of the person within 

the group ( Grunlan and Meyers).  The Ubuntu philosophy capture it well; " I am because you are" 

The intent of society is responsible participation. Awaiting an infant is a society possessing a culture, 

an ordered way of life. Children possess certain possibilities for processing information and 

developing desires making it possible for that ordered way of life to influence them. 

 

The enculturation process has two major aspects: 

 

1 Informal - Child training which is most likely carried out within the context of family and among 

friends. 

 

2 Education - This is carried out in institutions of learning sacred or secular 
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The underlying assumption in this definition is that there is a society with a culture and a well ordered 

way of life ready to receive a child born with readiness to develop and become a functioning member 

of that society. However this might not be true all the time and in all circumstances and here are my 

suspicions: 

 

1 The family as a basic unit is crumbling and so follows the society 

 

The family and the society are quickly losing their grounds as custodians of customs and ethics which 

are necessary facets in the enculturation process thus leaving a social and moral vacuum with a net 

effect on a child's development. The Granny has become a young parent raising up children whose 

background and orientation are urban. This is in the context of Hiv/Aids where young parents die 

early in life and their children are pushed back to the village to be brought up by senior citizens. 

The parent's role has been taken up by the Television and the house help in the context of working 

class parents. 

 

 

2 The ideal is not necessarily the real  
In many cases the instructional materials are made in the context of the ideal and not necessarily the 

real. When a child is told to draw their family the assumption is that the child will have a concept of a 

Father, Mother and children. What then should happen to orphans, children from single parents and 

those from separated families? 

 

3 Poverty and inequality challenge the context of child nurture. 
Kenya is a Nation of cultural diversities. We boast of having 42 language groups. However this has 

been summarized into two categories: The poor and the rich. The two categories provide an 

uncomfortable context of child nurture in the same society. My suspicion is that this could be a major 

contributing factor to crime and child delinquencies in our societies. 

 

What then must we do? I have two proposals: 

 

The school, which should include a properly structured pre-school education, should be done in such a 

way as to create an enabling environment for child nurture. What the child misses at home or in the 

surrounding complex society should be found at the school. This calls for a proper understanding of 

the challenge and a restructuring of the school at policy and practice level in light of the international 

laws and procedures regarding the same. 

 

A changed Mission-logical perspective  
 

The church has always played a leading role in education and hospitality. However the recent trend in 

church theology and practice seem to lay more emphasis on individual prosperity to the detriment of 

the fundamental doctrines and practices of the church. The church therefore should take back its role 

of being the champions of justice to the under privileged in one sense and also the home to the 

homeless. The prophetic and the educational task of the church should clearly come out in the present 

context where children are unduly exposed to risks and dangers in the present society. 

 

The opening words of the Lord's prayer begins with the words " Our Father"  which is a corporate  

understanding of God as opposed to "my Father" which is the individualistic approach brought forth 

by the modern society. The church needs to recover her lost ground as a voice to the voiceless and as 

a custodian of community ethics and values. In this way the child nurture context will not be left to 

the unpredictable society subject to socio economic and political winds. 

 

I think that Jesus had a prophetic insight when he said, Let the children come to me for the kingdom 

of God belongs to them." Our Lord Jesus Christ must have seen through to our times where the home 

and the society at large have failed and so he called the children unto himself for he is unchanging. 
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Enculturation as a process should be possible within the school and the church as the two possible 

anchors in a crumbling society. 
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FAMILY INVOLVEMENT 
 

By Bernadette Cloete’, Namibia

  

Introduction 
 

A majority of children born today will not be able to fulfil their potential 

those indicated above. Development and learning occur continuously as a result of the child 

interacting with people and objects in his/her environment. The role of adults (at home and in other 

settings) in supporting children’s learnin

concrete (physical, solid) objects to make choices, explore things and ideas, experiment and discover. 

Given the importance of the environment in promoting children’s learning, it is also possible to

interventions on changing the child’s environment. For example, increasing family income, upgrading 

health and sanitation in the community and enhancing the social and political milieu will have a 

positive effect on children’s growth and development

 

Research shows that family and community involvement in (Early Childhood) Education makes a 

difference. It contributes to children’s learning and development. Children learn and grow at home, at 

school and in the community and develop best when people

partners. 

 

Problem Statement 

A problem in Namibia is the low level of family 

and community involvement in education. 

However, there seems to be an emerging 

recognition of the importance of family 

involvement on both practice and in a lesser 

extent policy level. 

Objective 

Strengthening the partnership between ECD 

centres, families and communities to increase 

children’s learning and success. 

 

Possible reasons  

 

 

 

FAMILY INVOLVEMENT IN EARLY CHILDHOOD DEVELOPMENT 

, Namibia Early Childhood Education-NGO 

A majority of children born today will not be able to fulfil their potential – for ma

those indicated above. Development and learning occur continuously as a result of the child 

interacting with people and objects in his/her environment. The role of adults (at home and in other 

settings) in supporting children’s learning is to provide children with opportunities to play with 

concrete (physical, solid) objects to make choices, explore things and ideas, experiment and discover. 

Given the importance of the environment in promoting children’s learning, it is also possible to

interventions on changing the child’s environment. For example, increasing family income, upgrading 

health and sanitation in the community and enhancing the social and political milieu will have a 

positive effect on children’s growth and development.   

Research shows that family and community involvement in (Early Childhood) Education makes a 

difference. It contributes to children’s learning and development. Children learn and grow at home, at 

school and in the community and develop best when people in these three contexts work together, as 

A problem in Namibia is the low level of family 

and community involvement in education.  

However, there seems to be an emerging 

recognition of the importance of family 

oth practice and in a lesser 

Strengthening the partnership between ECD 

centres, families and communities to increase 

 

 

   

1. Lack of understanding about the 

importance of school, family and community 

partnerships  

2. Lack of education
parents don’t know the importance of ECD 

because they did not go to school. 

OVCs with their 

caregiver 
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IN EARLY CHILDHOOD DEVELOPMENT  

for many reasons including 

those indicated above. Development and learning occur continuously as a result of the child 

interacting with people and objects in his/her environment. The role of adults (at home and in other 

g is to provide children with opportunities to play with 

concrete (physical, solid) objects to make choices, explore things and ideas, experiment and discover. 

Given the importance of the environment in promoting children’s learning, it is also possible to focus 

interventions on changing the child’s environment. For example, increasing family income, upgrading 

health and sanitation in the community and enhancing the social and political milieu will have a 

Research shows that family and community involvement in (Early Childhood) Education makes a 

difference. It contributes to children’s learning and development. Children learn and grow at home, at 

in these three contexts work together, as 

 

 

Lack of understanding about the 

of school, family and community 

Lack of education:  Some of the 

parents don’t know the importance of ECD 

because they did not go to school.  



 

 

3. Language/Communication barriers
of young children remains high and is perceived to relate directly to the lack of positive 

parent-child interaction 

4. Lack of extra time:  Most parents have full time jobs as a result do not have time to be 

involved with their children’s education

5. Expected roles of educator
effectively involved in their childre

effectively involve the families and communities. 

caregivers) believe that educating children is the primary function of schools and teachers.

6. The traditional believe of society
caregivers believe that educating children is the primary function of schools and teachers. 

Because teachers are trained and certified to teach, these families feel no need to involve 

themselves with the instructional tasks of the school. They also may think that schools are not 

set up to provide integrated services and should not be expected to 

of the children they serve

 

Some families believe that a child who is older and has developed more skills will be more 

successful in kindergarten than other entering children. This belief often leads families to 

delay their child's entrance into kindergarten or first grade. 

 

The work of Arnold Gesell (1940) and other maturationists supports practices such as 

delaying a child's entrance into kindergarten if he or she is the youngest in the entering class, 

and keeping a child in 

kindergarten program as opposed to allowing the child into first grade. These practices 

sometimes are employed by families and schools when they believe that a young child is 

developmentally immature or will benefit from being held back.

 

 

Six types of involvement 
 

 
 

Joyce Epstein a lecturer at Johns Hopkins University makes a distinction in six types of involvement 

that can help educators, parents, other family members, and the communit

children’s education. Since home, ECD centre and the community share responsibilities for children’s 

success. 

 

Effective partnerships can be organized to improve schools, strengthen families and help children 

succeed. 

 

i. Parenting Activities

AIM: Help all families establish home environments to support

development better  

 

Examples 

Language/Communication barriers:  A problem in Namibia is the illiteracy among parents 

children remains high and is perceived to relate directly to the lack of positive 

 

:  Most parents have full time jobs as a result do not have time to be 

involved with their children’s education 

ducator vs family in education:  Families don’t know how to be 

effectively involved in their children’s education and some educators do no

effectively involve the families and communities. Some schools (not only parents and 

that educating children is the primary function of schools and teachers.

The traditional believe of society (community, educators, and parents):  

caregivers believe that educating children is the primary function of schools and teachers. 

Because teachers are trained and certified to teach, these families feel no need to involve 

themselves with the instructional tasks of the school. They also may think that schools are not 

set up to provide integrated services and should not be expected to address the diverse needs 

of the children they serve .  

Some families believe that a child who is older and has developed more skills will be more 

successful in kindergarten than other entering children. This belief often leads families to 

ld's entrance into kindergarten or first grade.  

The work of Arnold Gesell (1940) and other maturationists supports practices such as 

delaying a child's entrance into kindergarten if he or she is the youngest in the entering class, 

and keeping a child in kindergarten for an extra year or placing the child in a transition 

kindergarten program as opposed to allowing the child into first grade. These practices 

sometimes are employed by families and schools when they believe that a young child is 

ly immature or will benefit from being held back. 

  

Joyce Epstein a lecturer at Johns Hopkins University makes a distinction in six types of involvement 

, parents, other family members, and the community to work as partners in 

children’s education. Since home, ECD centre and the community share responsibilities for children’s 

Effective partnerships can be organized to improve schools, strengthen families and help children 

tivities 

Help all families establish home environments to support children u
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:  A problem in Namibia is the illiteracy among parents 

children remains high and is perceived to relate directly to the lack of positive 

:  Most parents have full time jobs as a result do not have time to be 

:  Families don’t know how to be 

n’s education and some educators do not know how to 

Some schools (not only parents and 

that educating children is the primary function of schools and teachers. 

, and parents):  Some parents and 

caregivers believe that educating children is the primary function of schools and teachers. 

Because teachers are trained and certified to teach, these families feel no need to involve 

themselves with the instructional tasks of the school. They also may think that schools are not 

address the diverse needs 

Some families believe that a child who is older and has developed more skills will be more 

successful in kindergarten than other entering children. This belief often leads families to 

The work of Arnold Gesell (1940) and other maturationists supports practices such as 

delaying a child's entrance into kindergarten if he or she is the youngest in the entering class, 

kindergarten for an extra year or placing the child in a transition 

kindergarten program as opposed to allowing the child into first grade. These practices 

sometimes are employed by families and schools when they believe that a young child is 

Joyce Epstein a lecturer at Johns Hopkins University makes a distinction in six types of involvement 

y to work as partners in 

children’s education. Since home, ECD centre and the community share responsibilities for children’s 

Effective partnerships can be organized to improve schools, strengthen families and help children 

children understand child 



 

1. Family support programs (workshops) to assist 

families with health, nutrition, and other services e.g. 

HIV/AIDS – health educati

2. Gathering for parents –

theme of what life is all about or other important 

topics 

3. Family support programs 

organised with the help of the parents or parents send 

children with food to the centre 

4. Home visits at transition points to pre

primary school  

5. Working in the garden or cooking for the ECD centre, 

if they can’t afford the school fees.

6. Organise income generating activities for poor 

families  

7. An ECD vegetable garden to generate money o

for the school or to provide families with fresh 

vegetables or seeds to grow vegetables at their home, 

which saves money. This also creates a sense of 

ownership by the family and then feels

children’s education. 

It is not enough to secure food, hygiene and a healthy body.  The child’s emotional development (love 

and care), intellectual development, social development and self confidence (to be attentive and 

supportive) must be built as well.  Parents also sometimes have this idea

beat the child because they have grown up like that.  

they come up with issues of their children and guide them in the right direction.  

 

Parents need to create a challengi

real life situation.  E.g. the POF approach 

to use their bodies, how to use their imagination, how to use their hands, etc.  Thi

wash your hands after using the toilet is instilled at an early age, give children toys to play with.  It 

doesn’t need to cost any.  

 

ii. Communicating 

 
Aim: Parents and families are aware of available school and community resources and how t

such services. 

Schools have a formal system of communication with families that is appropriate to the population 

they serve. 

 

 Examples: Familiarise parents or caregivers with the ECD centre’s policy, curriculum

Develop an orientation package for

all the forms and information they will need. Make sure that all information is available in the home 

language of the family. 

Family support programs (workshops) to assist 

families with health, nutrition, and other services e.g. 

health education 

– They learn new things, a 

theme of what life is all about or other important 

Family support programs – Cooking for children is 

organised with the help of the parents or parents send 

children with food to the centre  

e visits at transition points to pre-school and  

Working in the garden or cooking for the ECD centre, 

if they can’t afford the school fees. 

Organise income generating activities for poor 

An ECD vegetable garden to generate money or food 

for the school or to provide families with fresh 

vegetables or seeds to grow vegetables at their home, 

This also creates a sense of 

ownership by the family and then feels part of their 

to secure food, hygiene and a healthy body.  The child’s emotional development (love 

and care), intellectual development, social development and self confidence (to be attentive and 

supportive) must be built as well.  Parents also sometimes have this idea that to discipline a child is to 

beat the child because they have grown up like that.  Educators can create sessions with parents where 

they come up with issues of their children and guide them in the right direction.   

Parents need to create a challenging environment to their children where children are exposed to the 

real life situation.  E.g. the POF approach – children are prepared for the future.  They are taught how 

to use their bodies, how to use their imagination, how to use their hands, etc.  Thi

wash your hands after using the toilet is instilled at an early age, give children toys to play with.  It 

Aim: Parents and families are aware of available school and community resources and how t

Schools have a formal system of communication with families that is appropriate to the population 

Familiarise parents or caregivers with the ECD centre’s policy, curriculum

Develop an orientation package for families that provide an explanation of the curriculum and contain 

all the forms and information they will need. Make sure that all information is available in the home 

Parent education and other courses or 

training for parents (e.g. family literacy)

Planting fruit trees at

household to sell 

An ECD Vegetable garden 
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to secure food, hygiene and a healthy body.  The child’s emotional development (love 

and care), intellectual development, social development and self confidence (to be attentive and 

that to discipline a child is to 

can create sessions with parents where 

 

ng environment to their children where children are exposed to the 

children are prepared for the future.  They are taught how 

to use their bodies, how to use their imagination, how to use their hands, etc.  Things like you must 

wash your hands after using the toilet is instilled at an early age, give children toys to play with.  It 

Aim: Parents and families are aware of available school and community resources and how to access 

Schools have a formal system of communication with families that is appropriate to the population 

Familiarise parents or caregivers with the ECD centre’s policy, curriculum. 

families that provide an explanation of the curriculum and contain 

all the forms and information they will need. Make sure that all information is available in the home 

Parent education and other courses or 

training for parents (e.g. family literacy) 

Planting fruit trees at a 

household to sell  

An ECD Vegetable garden  
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Design effective forms of school-to-home and home-to-school communications about school 

programs and children’s progress.Keeping parents or caregivers informed of class activities and 

explaining the curriculum will help them understand what their children are learning in school and 

give them clearer ideas of how to support the effort at home.  

 

Parents are more actively involved in their child’s education during the preschool years than any other 

time.Make an effort, especially in the beginning of the year, to meet children and their families at the 

doorPositive family involvement experiences in the early years set the tone for future times.  

Furthermore, the earlier in a child’s educational process parent involvement start, the more powerful 

the effect.  

 

 Involving parents in the transition of their children from preschool to kindergarten is an important 

step in keeping them involved as their children grow older.  

 

When parents are treated as partners in this transition process, are able to participate in school 

activities, and can communicate openly with teachers, the transition is more likely to be a positive 

experience for the children.  

 

In addition, educarers who acknowledge and respect children’s home cultures are more successful in 

encouraging parents to participate in their child’s education.Hold Conferences with every parent at 

least once a year. If families have limited English skills, have translators available to make families 

more comfortable and to assist families as needed. Regular schedule of useful notices, memos, phone 

calls, newsletters, and other communications is important. 

 

iii. Volunteering 

 
Aim:  Recruit and organize parent help and support: 

Work with children’s parents or caregivers to identify ways that families can become involved in the 

school or classroom as volunteers to help teachers, children or other parents. School and classroom 

volunteer program to help teachers, administrators, students, and other parents. Parent room or family 

center for volunteer work, meetings, and resources for families should be established. Database of all 

parents to identify all available talents, times, and locations of volunteers must be kept. Involve 

parents in the learning programme – (story telling by traditional leaders, parents. Art activities, etc) 

 

iv Learning at home 

 
Aim:  Provide information and ideas to families about how to help students at home with homework 

and other curriculum-related activities, decisions, and planning. 

 

Examples: Provide families with information and strategies that parents and caregivers can use to 

create learning experiences for their children at home and in the community. Show parents on how to 

create an area for safe play for inspiration (an area free from domestic animals/clean area with things 

to play with) 

Inform parents that it is important to read /tell stories, singing songs at home with the children. 

Organize an open day with the parents and teachers to give information for families on skills required 

for children in all developmental areas and also to give information on homework policies and how to 

monitor and discuss school at home. 

 

v.  Decision making 
 

Aim:  Include parents in school decisions, developing parent leaders and representatives 

 

Examples: Active PTA/PTO or other parent organizations, advisory councils, or committees for 

parent leadership and participation. Independent advocacy groups to lobby and work for school 



 

reform and improvements should be formed, as well as 

representatives. 

 

vi. Collaborating with community

Aim:  To strengthen school programs, family practices, and children’s learning and development

 

Examples  
1. Identify and integrate resources and services from the community to strengthen school 

programs, family practices, and children’s learning and 

2. Compile a list of feeder programs (including family care homes, preschools, and day care 

programs that feed into the school). Talk with directors or caregivers about their programs 

and plan transition activities, such as a visit to the kinderg

3. Collaborate with local agencies, libraries, literacy groups, health care providers, recreation 

providers and early childhood programs 

parenting skills and help their children become ready for school

4. Ask community agencies to pool their resources and sponsor a forum for early childhood 

educators, kindergarten and preprimary teachers, and families with young children to talk 

about the ways to ensure continuity for young children within the community a

Conclusion and Recommendations 

Education institutions at all levels (certificate, diploma and bachelor level) should prepare future 

educators to develop family and community involvement pro

In-service training or professional development on partnerships should be provided to practicing 

educators tailored to the needs and goals of the teachers, families and children in the ECD centre.

 
 

Partnership programs should be customized or tailor

centre. This means that each ECD centre’s activities will or can be different from the next.

 

Research indicates that support for parents on a nurturing, sensitive and stimulating

environment and support for parents to actively engage in children's learning activities at home are the 

most effective approaches to boost children’s later achievements and social development.  

educators should especially engage in activit

 

 

Community Meeting 
  

should be formed, as well as Network to link all families with parent 

munity 

To strengthen school programs, family practices, and children’s learning and development

Identify and integrate resources and services from the community to strengthen school 

programs, family practices, and children’s learning and development. 

Compile a list of feeder programs (including family care homes, preschools, and day care 

programs that feed into the school). Talk with directors or caregivers about their programs 

and plan transition activities, such as a visit to the kindergarten. 

Collaborate with local agencies, libraries, literacy groups, health care providers, recreation 

providers and early childhood programs or caregivers in efforts to improve or build their 

parenting skills and help their children become ready for school. 

Ask community agencies to pool their resources and sponsor a forum for early childhood 

educators, kindergarten and preprimary teachers, and families with young children to talk 

about the ways to ensure continuity for young children within the community a

   

Conclusion and Recommendations                                             

Education institutions at all levels (certificate, diploma and bachelor level) should prepare future 

educators to develop family and community involvement programs. 

service training or professional development on partnerships should be provided to practicing 

educators tailored to the needs and goals of the teachers, families and children in the ECD centre.

                           

should be customized or tailor-made to meet the goals and needs of each ECD 

centre. This means that each ECD centre’s activities will or can be different from the next.

support for parents on a nurturing, sensitive and stimulating

support for parents to actively engage in children's learning activities at home are the 

most effective approaches to boost children’s later achievements and social development.  

should especially engage in activities that focus on Parenting and Learning at Home 

Receiving books from 

UNICEF 
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Network to link all families with parent 

To strengthen school programs, family practices, and children’s learning and development. 

Identify and integrate resources and services from the community to strengthen school 

Compile a list of feeder programs (including family care homes, preschools, and day care 

programs that feed into the school). Talk with directors or caregivers about their programs 

Collaborate with local agencies, libraries, literacy groups, health care providers, recreation 

or caregivers in efforts to improve or build their 

Ask community agencies to pool their resources and sponsor a forum for early childhood 

educators, kindergarten and preprimary teachers, and families with young children to talk 

about the ways to ensure continuity for young children within the community and district. 

  

                                       

Education institutions at all levels (certificate, diploma and bachelor level) should prepare future 

service training or professional development on partnerships should be provided to practicing 

educators tailored to the needs and goals of the teachers, families and children in the ECD centre. 

 

made to meet the goals and needs of each ECD 

centre. This means that each ECD centre’s activities will or can be different from the next. 

support for parents on a nurturing, sensitive and stimulating home 

support for parents to actively engage in children's learning activities at home are the 

most effective approaches to boost children’s later achievements and social development.  Therefore 

ies that focus on Parenting and Learning at Home  



47 

 

References 
• National ECD POLICY, 2007 

• Give every Child the best start in life! A manual for mothers, fathers and caregivers – 

UNICEF Namibia, Windhoek, 2005 -  

• CECD - Module 1 (History in ECD) and 2 (Management and Administration) Study Guides, 

2009 Namibian College of Open Learning (Namcol) 

• The Namibian, May 28
th
, 2012, Save Our Children From Unnecessary Death, SUDAO 

GURIRAB 

• Pictures - DAPP Namibia Child Aid programme  

• What Research Says On Parental Involvement in Children's …, 

www.education.com/reference/article/Ref_What_Research  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



48 

 

 

’Spare the Rod and Spoil the Child…?’ 

The extent and effect of violent punishment of children through the 

perspectives of the UN Convention on the Rights of the Child  
 

By Anne Sine van Marion, International Coordinator, Queen Maud University College, 

Trondheim, Norway.  

 

Introduction 
 

The English proverb “Spare the Rod and Spoil the Child” is derived from the Biblical Proverbs 

13:24: “One who spares the rod hates his son, but one who loves him is careful to discipline him” 

(World English Bible). The proverb has been used to justify violent punishment of children as an act 

of love. Does the child get spoiled if the rod is spared? In the new Norwegian translation of the Bible 

(2011) the original Hebrew meaning of the word “discipline” is studied carefully. They have found 

that the original meaning is a positive correction of misbehavior. Today we have much research on the 

effects of violent punishment of children. If we take the human rights seriously, the rights of the child 

included, there is now a need to critically assess the violent practices used to discipline children in 

many countries in the world. Real discipline is not based on force; it is built on mutual respect, on 

understanding and tolerance. 

 

In this article I will first find out what is meant by violent punishment of children and what the effects 

are for the child. I will then look at violent punishment of children from the perspective of the 

Universal Declaration of Human Rights (1948) and United Nations Convention on the Rights of the 

Child (1989). There are some studies of practices of violent punishment of children that I will refer 

from before I will outline some alternative disciplinary strategies and methods that are more in line 

with what we know from research on the effects of violent punishment of children.   

 

The word “discipline” is from the Latin word for “teaching” or “learning”. Growing up, the child 

interacts with his and her environment and expresses himself or herself through his and her behavior. 

Children’s behavior thus has meaning, and behaviors are directly connected to inner feeling. When 

the child is happy he will show this by using the whole body, singing and moving the body. Anger or 

frustration is also bodily and verbally expressed. Discipline is therefore a process that addresses 

behavior and the feelings which cause them. Child discipline is an integral part of child rearing in all 

cultures. It teaches the child self control and acceptable behavior that is necessary for the desired 

development of the child. Child discipline can basically be divided into non-violent practice and 

violent practice. The non-violent practice is characterized by explaining to the child why something is 

wrong, taking away privileges, or diverting the child in an escalating situation by giving the child 

something else to do. Violent practice is either physical punishment, also referred to as corporal 

punishment, or psychological, also referred to as emotional punishment.  

 

Violent punishment of children 

 
Violent physical punishment includes a variety of methods and takes various forms in various 

cultures. Here are some of the practices that are used; it is only your imagination that limits the 

varieties:  

• Shaking, kicking or throwing the child.  

• Spanking and slapping with a bare hand.  

• Hitting on the body with and object (belt, hairbrush, stick, whip, shoe, wooden spoon, hose 

etc)- Beat up the child with an implement (repeatedly as hard as one could).  

• Hitting, scratching, pinching, boxing or slapping on the face, head or ears.  
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• Hitting or slapping on the hand, arm or legs.  

• Force a child to stay in uncomfortable positions.  

• Burning, scolding or forced ingestion (“washing the mouth”, hot spices). 

 

To force a child to stay in uncomfortable positions has in many cases replaced corporal punishments 

like spanking or hitting in the belief that this cannot be referred to as corporal punishment. It is 

important to notice that this is just as cruel, torturous and degrading corporal punishment as any other 

physical form mentioned above. 

 

The other form of violent practice in disciplining the child is the use of psychological/emotional 

punishment. These methods can be practiced with or without aggression: 

• Frequent shouting, yelling or screaming, threatening, bullying.  

• Name calling (lazy, dumb, etc) and making negative comparisons to others.  

• Constant belittling, shaming, and humiliating a child.  

• Ridiculing.  

• Frighten/scare with what will happen.  

• Ignoring or rejecting a child as punishment, giving him or her silent treatment.  

• Limited physical contact with the child—no hugs, kisses, or other signs of affection.  

• Exposing the child to violence or the abuse of others, whether it be the abuse of a parent, a 

sibling, or even a pet.  

 

I will come back to how these kinds of punishment are cruel and degrading non-physical 

punishments, and thus incompatible with the Convention on the Rights of the Child. 

 

The impact of corporal punishment 

 
Research has shown that violent physical punishment has a number of impacts on the health and 

development of the child, both physically and psychologically, as well as having effects on the 

behavior of the child, mostly the opposite of what was desired. There are also long term consequences 

that have a direct and indirect effect on society.  

 

Physical effects 

 

By being exposed to corporal punishment the child can suffer injuries that can leave permanent 

damage, in some cases even death. By boxing the child’s ear, eardrum damage can be the 

consequence. Shaking may lead to whiplash, blindness, brain damage and even death. Hitting on the 

torso or the backside can injure the sciatic nerve (the nerves of the hips), pelvis, coccyx, genitals and 

the spine. Hitting hands has lead to injuries of the bones, blood vessels, joints and ligaments. While 

being hit a child can accidentally fall or be pushed over and suffer serious injury as a result. 

 

Effects on growth and development 

 

Physical punishment has effects on the growth and the development of the child. If exposed to 

violence in early childhood the child’s developing brain is altered by interfering with the normal 

neuro-developmental process. “..it activates a set of threat responses in the child’s developing brain, 

in turn, excess activation of the neural systems involved in the threat responses can alter the 

developing brain; these alterations may manifest as functional changes in emotional, behavioural and 

cognitive functioning. The roots of violence-related problems, therefore, can be found in the adaptive 

responses to threat, present during the violent experiences” (Bruce Perry, 2001: Violence and 

Childhood, How Persisting Fear Can Alter the Developing Child’s Brain.) 

 

Psychological effects 

 
Psychologically, children suffer effects from violent punishment. The child’s sense of self is damaged 

and the child develops a core feeling of being “worthless” or “damaged”. If you as a child have been 
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told over and over again that you are stupid or no good, it is very hard to overcome these core 

feelings, because you may experience them as reality for you. Reaching adulthood you might stop 

striving for more education, you may settle in a job that is not paid very well because you feel that 

you are not worth more, or you do not think you can do it. Survivors of sexual abuse often struggle 

with the feeling of being damaged as they also have to live with the stigma and shame that sexual 

abuse is surrounded with. Another psychological effect is the lack of trust in others and difficulties in 

forming relationships. If you cannot trust your parents or caregivers, who can you, trust? Abuse by 

primary caregivers damages the most fundamental relationship as child, that you will reliably and 

safely have your physical and emotional needs met by the persons that are responsible for your care. 

If you lack this base, it is very difficult to learn to trust people or to know who is trustworthy. As an 

adult you may find it difficult to maintain relationships due to fear of being controlled or abused. It 

can also lead to unhealthy relationships, because you have not learnt or experienced what a good 

relationship is. Another psychological effect is that the child has trouble regulating emotions. Abused 

children have learnt that they cannot express emotions safely. Consequently, the emotions get stuffed 

down and come out in unexpected ways. Adult survivors of child abuse can struggle with unexplained 

anxiety, depression or anger. To try to numb these painful feelings they may turn to alcohol or drugs. 

 

Effects on behavior 

 

Children who have been physically abused before the age of five have shown various forms of 

behavioral difficulties. They have shown to be aggressive and have difficulties with managing their 

behavior and forming relationships with peers in later childhood, even into adolescence. This happens 

even after the abuse has ceased. Their feeling of anger, fear and resentment are results of poor 

relationships with their parents or other persons in authority. For many children running away from 

home is an alternative. Many so-called “street children” have left home because of the violence they 

have experienced there. Corporal punishment seems to makes it more likely that children become 

defiant and aggressive in the future, although the opposite is the intention. Research shows that 

abusive parents have often experienced abuse themselves in their own childhood. 

 

Effects on society 

 

Research involving adults shows that there are many severe consequences of violent punishment with 

a direct impact on our society. These effects represent direct financial costs, but they also lead to 

social problems of various kinds. Adults who have been physically punished in childhood are over-

represented, and are associated with later antisocial and criminal behavior. Violence against own 

children or the spouse is another effect. Many adults in this category suffer from mental health 

problems. There are several short and/or long-term consequences for society, for instance those 

associated with childcare, welfare, mental health and the justice system. 

 

Children are members of the human family 

 

The Universal Declaration of Human Rights (1948) clearly states in the Preamble that all human 

beings have inherent dignity and the same equal and inalienable rights: “Whereas recognition of the 

inherent dignity and of the equal and inalienable rights of all members of the human family is the 

foundation of freedom, justice and peace in the world, (…..)” . Children, being complete members of 

the human family, are then entitled to all the rights found in the declaration. Moreover, the 

Declaration states that all human beings should act towards one another in a spirit of brotherhood 

(Article 1) and that “ No one shall be subjected to torture or to cruel, inhuman or degrading treatment 

or punishment”(Article 5). From this it is fair to say that children are not another type of human being, 

mini human beings with another type of rights, or rather with mini-human rights. The rights applied to 

adults are the same rights that should be applied to children. However, since children are in a more 

vulnerable position because they are developing and growing, it is acknowledged that children need to 

have their rights and needs clearly stated to ensure they have the protection needed before they reach 

adulthood.  
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The United Nations Convention on the Rights of the Child (UNCRC) was signed in 1989. Article 5 in 

UNCRC acknowledges the responsibilities, rights and duties of parents and other caregivers in 

providing appropriate direction and guidance in the process of children’s development. 

Simultaneously, Article 19 makes the States Parties responsible for taking all measures needed “..to 

protect the child from all forms of physical or mental violence, injury or abuse, neglect or negligent 

treatment (…)”. The Committee on the Rights of the Child, which is the monitoring body of the 

UNCRC has emphasized that human rights require the elimination of all corporal punishment, 

however light, and of all other cruel or degrading punishment. The Committee on the Rights of the 

Child have emphasized that “Addressing the widespread acceptance or tolerance of corporal 

punishment of children and eliminating it, in the family, schools and other settings, is not only an 

obligation of states parties under the Convention. It is also a key strategy for reducing and preventing 

all forms of violence in societies.” 

 

Once corporal punishment is visible, it is clear that the practice is directly in conflict with the equal 

and inalienable rights of children to respect their human dignity and physical integrity, as stated in the 

human rights documents. Taking the nature of children, their initial dependent and developmental 

state, their unique human potential as well as their vulnerability into consideration, all demand the 

need for more, and not less, legal and other protection from all forms of violence. The problem is 

invisibility, lack of reporting and silence by those in care of the children. It becomes more important 

to protect the reputation of institutions, family members, community leaders or organizations where 

child abuse takes place, than to protect the well-being of the vulnerable part that is in need of 

protection. There are numerous examples of that in the past few years in the Catholic Church (not 

only sexual abuse), in orphanages and the like, as well as in families, clans etc to protect the “honour” 

of the family.  

 

Violence against children, also physical violence, is often linked to inequality in some societies where 

discrimination based on gender, caste, disability and/or social class increases the children’s 

vulnerability to violence. In these societies children usually find themselves at the bottom of a 

hierarchical structure, and they are the last to receive or expect any justice. The especially vulnerable 

children are found among children with disabilities, orphaned children (including millions of children 

orphaned by AIDS), among indigenous children and children from ethnic minorities and other 

marginalized groups in society. Also children living and working on the streets and children in 

institutions and detention are more vulnerable and have less protection. Children living in 

communities where inequality, unemployment and poverty are highly concentrated fall into the same 

category as do child refugees and other displaced children. Gender is often decisive for what kind of 

violence they are exposed to. Boys and girls are at different risk for different kinds of violence.  

 

 

Majority of the world’s children without protections of violent treatment 

 
In 2006 the Report of the United Nations Secretary-General’s Study called «World Report on 

Violence against Children” was published. The report revealed that violent punishment of children is 

found across all States. Only 16 countries at the time had abolished physical punishment in all 

settings. The Report set 2009 as the target date for universal abolition of violence against children.  

 

A study in the same year, 2006, in Kenya, which involved 500 young women aged 18-24 revealed 

that 99% of them had experienced physical violence during childhood. The most prevalent 

punishment was beating with an object (80,8%) , but girls also experienced punching, kicking, being 

forced to hard work, being choked/burned/stabbed, having spicy/bitter substances in their mouths, 

being locked  or tied up, and being denied food. 

 

Today, there are still only 32 countries which have full abolition. One of them is Kenya. On 4 August 

2010 Kenya became one of the newest «members» in 2010 along with Tunisia, Poland and the 

Republic of Congo. South Sudan is the most recent country to have full abolition of violent 

punishment, in 2011. Apart from Kenya, Norway is the only country in our Competence Building 
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Network for Early Childhood Education for South and East Africa to have full abolition of corporal 

punishment.  

 

Kenya still has to review and amend their legislation to make it compatible with the new Constitution. 

Very important work is still to be done, because unless the law is implemented at all levels in society, 

from the courts to the schools and other institutions with children in their care, and not the least, the 

family, it is not likely that there will be major changes for the children. According to Article 127 in 

the Kenyan Children Act of 2001 parents and others can still “administer reasonable punishment” and 

schools and other institutions with children in their care have authorization for corporal punishment in 

Education (School Discipline) Regulations. It is important to notice that The Constitution overrules 

these provisions and makes corporal punishment unlawful with immediate effect.  Many other 

countries in Africa are in the process of passing laws to have full abolition, but the process is slow. 

 

The majority of the world’s children thus live without protection of being hit and deliberately 

humiliated, both at home, in schools and other institutions that are entrusted the responsibility of and 

care for children. There is a persistent social acceptance that children can be subject to some kinds of 

violence. They may be seen as normal, especially if they do not leave any visible physical mark on the 

child. ”Smacking” and ”spanking” are some of the words invented to make adults feel more 

comfortable about hitting or beating children. 

 

It is important that children are listened to. In the UN Secretary General’s study of 2006 many 

children in most regions of the world have been consulted and told about the humiliation and hurt they 

feel on the inside as well as the physical hurt. In Tanzania, a 2010 consultation on the Zanzibar 

Children’s Bill found, that of over 500 children aged 8 years and over, 77 percent thought that all 

school corporal punishment should be abolished. The UN Secretary General’s study of 2006 is based 

on Regional Consultations where children repeatedly asked for other methods of discipline, including 

being offered a proper explanation of what they had done wrong. They underlined how hurtful it was 

to be hit and humiliated by those who are supposed to love and care for them. Here are some 

examples of children’s views given as part of the regional consultations:   

“They have to talk with us with the tongue. God gave us the tongue for talking. They have to discuss 

with us and teach us, because teaching in childhood is like engraving on a stone.” (Yemen)  

“The teacher came to me and wanted to slap me, and he took his rope and hit me with the rope. I felt 

like taking something and breaking him. I was thinking of killing him” (Spain)  

 

One of the latest UN documents on violent punishment of children is a UNICEF report of 2010 called 

Child Disciplinary Practices at Home.  A survey (questionnaire) among 35 low- and middle income 

countries was carried out in 2005 and 2006. The questions on child discipline practices were 

addressed to primary caregivers, mostly mothers, coming to health centers. Their children were 2-14 

years of age. The questions covered eight forms of violent disciplinary practices and three forms of 

non-violent practices. The primary caregiver was asked about her own beliefs regarding the need for 

physical punishment in child rearing. On average 3 in 4 children, between 2 and 14 years old were 

expose to violent discipline, in most cases psychological punishment. Around 50 percent experienced 

physical punishment and 17 percent of the children were subject to severe violent physical discipline. 

Non-violent discipline was used with only a minority of the children, i.e. 20 percent on average (4 

percent in Cameroon and Yemen; 57 percent in Bosnia Herzegovina).  

 

Acceptance of violent punishment 

 

A study in Tanzania published in 2010 explores conceptions of discipline strategies related to physical 

punishment of young children, among parents and grandparents in a poor urban area in Tanzania. The 

study shows how integral and accepted violent punishment is. The informants came from a suburb in 

Dar es Salaam, and according to a UNICEF report on the area from 2009, the socio-economic context 

is challenging and there is a constant struggle for parents of young children to protect their children, a 

situation found in many poor urban areas around the world. The area is characterized by poverty, with 

income mainly generated through informal employment and high incidences of crime. Domestic 
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violence, pollution and poor environmental sanitation are other key words to describe the context. 

Flooding during the rainy seasons is common, the area is outside city planning and there is water from 

a communal water tap. There is no money for child care and parents are forced to leave their children 

to themselves, to grandparents or neighbors. As is common in the fast growing urban areas, there are 

also here people coming in from all over the country, so there is a lack traditional community and 

family structures. The caregivers live under a constant struggle to pay for basic needs for their 

children: medicine, nutritious food, and school uniform.  

 

The discipline strategies used by the caregivers can be divided into four categories. The first one was 

“To beat with care”. This is an instance, according to the informants, where discipline is combined 

with love. Physical punishment is common for children under 5, the disciplinary methods are caning 

on the legs or hands, or burn with a lit match or stick. Few parents retain from beating their children, 

and those who did not, would beat the child “if necessary”. The caregivers, mostly parents, 

maintained that they had a loving and caring relationship with their children and that emotional 

involvement was essential. The intention of beating was that is was controlled and moderate and 

performed in the best interest of the child. There was consensus that if they did not act lovingly, the 

child will not develop appropriately and the punishment would be ineffective. The punishment should 

be given immediately after the misdemeanor to have any effect. If it was given later it’s done because 

there is no other alternative.  The punishment was used in combination with other discipline strategies 

like instructing, bribing and threatening the child (using religion, e.g. that the devil will come, scare 

with the police, physical consequences, etc.). It was seen as important to relate the punishment to the 

kind of wrongdoing. Comparing this with what is said about punishment earlier in this article; this 

strategy falls under the violent punishment practice and is not in accordance with a non-violent 

disciplinary practice. 

  

The second category is referred to as “To treat like an egg”. This was mostly the strategy of the 

grandparents with a close and loving relationship with the child. These caregivers try to understand 

the child’s perspective. The grandparents tend to spend more time with the grandchild, and develop a 

closer relationship. However, being too soft is described as a problem. The limits are unclear, and 

they give too much freedom. Grandparents have too much love and sympathy for the child to be able 

to be strict, and there is concern that grandparents are unable to take good care of the grandchild. 

Children growing up with grandparents develop weak morally, and there is a danger that they will not 

adhere to society’s norms (obedience, respect for the elderly etc). Although heavily criticized, this 

strategy is more in accordance with a non-disciplinary strategy where the child’s perspective is taken 

into consideration. 

 

The last two categories of disciplinary strategies fall under negligence and abuse. The third category 

is referred to as “The non-care of non-beating“where the caregiver ignores the child and gives too 

much freedom. The parents are seen as disinterested, detached or indifferent. Their children grow up 

without boundaries, and they get no sense of right and wrong. There is an imminent risk that children 

develop into villains, thieves or drug addicts. The parents give too much freedom without limits to 

what is age- appropriate guidance and control of the child and the caregiver neglects the child. The 

fourth category is called “As if beating a snake”. Installing fear in the child is used by the caregiver to 

control the child who thereby ignores the child by not caring. The punishment is seen as too harsh and 

as directly harmful to the child’s physical well-being. As opposed to the belief that you can beat with 

care, beating without care is seen as having a negative influence on the child. There was consensus in 

the interview group that there are limits to “legitimate” beatings of children as they agreed that it is 

not acceptable to beat the child almost to death. There are a number of negative consequences; the 

most important is that this kind of beating can result in severe child abuse. The child may lose their 

positive feelings for the caregiver, and it can also result in the child running away from home to live 

in the streets. 
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Is violent punishment acceptable? 

 

The notion that a certain degree of physical violence against children is acceptable maintains a culture 

of disrespect for children and undermines the work of child protection. Many teachers and parents 

believe that corporal punishment is necessary to teach good behavior, and that it encourages the child 

to learn. The truth is that the punishment has an adverse effect on the children. Research shows that it 

is the non-violent strategies that give the best result if the well-being and healthy physical, 

psychological and social development of the child is the ultimate objective. Violent punishment can 

be a “quick” form of reaction, but the effect is ineffective as a method of discipline and the negative 

hidden effects are long-lasting. There are four types of caregivers’ disciplinary strategies that have 

different outcomes for a child’s holistically sound development. These are the Authorities, the 

Authoritarian, the Permissive and the Rejecting/neglecting caregivers. The “Authoritative caregivers” 

are warm and use firm control. Children raised by authoritative parents enjoy greater academic 

success, are less hostile and more popular with peers, have higher self-esteem, and show more 

purpose and independence. The “Authoritarian caregivers” exert firm control, but do so in a rejecting 

or unresponsive manner. Caregivers who engage in violent child discipline most closely resemble 

authoritarian parents. Their discipline tends to be harsh and punitive. Instead of discussing 

misbehaviors with the child, they are more likely to immediately punish. Research has shown that 

children raised by authoritarian parents have less academic success, are more hostile and aggressive 

and less popular with peers, and are less independent and engage in more substance use like alcohol 

and drugs as adolescents. “Permissive caregivers” are warm, but exert little control, and 

“Rejecting/neglecting caregivers”, in addition to setting few limits, are also unresponsive.  

 

Alternative disciplinary methods 

 

To help children fulfill their potential to the fullest, parents and caregivers should provide the children 

with what they need. And what do children need? All children need nurture and caregivers and 

parents should respond to children’s need for love and security. Children need recognition and to be 

seen, heard and valued as persons. Caregivers and parents need to show an interest in their children’s 

daily experiences, listen to them and try to understand their viewpoints. By providing regular positive 

attention the caregiver helps children learn positive behavior. Caregivers can provide regular, positive 

attention, at all ages. As children grow older, this includes being aware of and interested in peer 

relationships and school performance. Successful caregivers are supportive and understanding, and 

they communicate with the children by talking with them, not only to them. Empowerment is essential 

for children to feel they are in control of their own lives. It means enhancing children’s sense of 

competence, personal control and ability to affect the attitudes and behaviors of others.  

 

We know that children do what the adults do and not necessarily what they say. Caregivers should 

therefore always try to be good role models by behaving as they want the children to behave. Good 

behavior should be encouraged with attention and praise. In addition, children need help to understand 

the potential consequences of their choices. It is not always necessary to respond to all bad behavior. 

In some situations ignoring minor misbehavior is the best solution. With less use of directives and/or 

rules and commands there are fewer rules to break and consequently less conflicts. Caregivers should 

be conscious of what situations to interfere in. Sometimes it is better to help the child by taking him or 

her out of a situation or using distraction or redirection before behavior escalates. Often bad behavior 

is a result of boredom and few positive challenges, for instance in school. Caregivers are responsible 

for making everyday life at school and at home meaningful for the children. Instead of repetitive work 

and long periods of waiting for everyone to finish, the child could be given extra material or exercises 

when he or she is finished with a task. This way the child’s motivation for learning is upheld and there 

is no time or interest for misbehavior.  

 

 Conclusion  
 

Violent punishment of children has long-lasting negative effects on the development of children 

regardless of where they grow up. Abolition of violent punishment of children is the only way to 
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secure all children the rights they are granted according to the Universal Declaration of Human Rights 

and the United Nations Convention on the Rights of the Child. Awareness raising of the prohibition of 

all violent punishment of children and their human rights is needed among all who live and work with 

them and among the general public. Awareness of alternative discipline strategies should be spread 

along with this. Policy measures are needed to ensure the implementation in all sectors and levels of 

society. 
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CHILDREN’S INVOLVEMENT IN HOUSEHOLD CHORES AND 

ACADEMIC COMPETENCE IN URBAN SCHOOLS IN NAIROBI 

COUNTY- A RESEARCH PROPOSAL 
 

BY Ambetsa Esther kulundu, Lecturer, Karen Christian College, Karen Christian College 

 

Introduction 

 

This chapter introduces the research to the background of the study, statement of the problem, 

objectives and purpose of the study, study assumptions, significance of the study, theoretical and 

conceptual frameworks and definition of operational terms. 

 

Background of the study 

 

The focus of early childhood education worldwide is to promote holistic development of a child 

where cognitive, physical, social, emotional and spiritual aspects of the individual are tapped and 

sufficiently enhanced (UNESCO Report, 2010). This translates to the fact that the early years of a 

child’s life are a time when they acquire concepts, skills and attitudes that lay the foundation for 

lifelong learning. The time from birth to nine years in the lifespan has been recognized as the period 

of fastest brain development and by six years, the child has acquired ninety percent of adult brain 

weight (Kabiru&Njenga, 2007).The quality of learning experiences at this level therefore, have 

lifelong effects on the holistic development of an individual and it is imperative to give children as 

many opportunities as possible to promote their learning and performance in school, in the family and 

in the community. 

 

One way of enhancing children’s holistic development is involving them in other activities done at 

home and in the community including those done as a means of family survival and growth 

(Rosmann, 2008). Parent’s work at home, constituting house hold chores are activities that children 

can naturally get involved in as they observe and role play their parents, older siblings, relatives and 

others. This has been a traditional practice of most households throughout the world where children 

take part in maintaining the home through performing household chores. It has been common practice 

for children of all ages to participate in household chores that constitute activities like planning 

menus, planting and harvesting, herding cattle, caring for young ones and preparing meals for the 

family (Cunningham and Stromquist, 2005; Lawton, 1988).Children as early as preschool age, 

accompany their parents as they engage in household duties and help in tasks that are developmentally 

appropriate to their age. 

 

 It has been observed that as children naturally join their parents to contribute to the family support, 

they are at the same time developing different kinds of competences. The knowledge and skills 

children acquire by being involved in family duties as they interact with home materials, equipment 

and more experienced adults has been key in increasing their exposure and experience ( Bazley and 

Ennew,2006).This traditional practice suggest that most cultures throughout the world over, 

recognized that learning begins at birth and involved children in household chores as a stepping stone 

in the development of essential skills critical for holistic development of an individual. These 

traditional practices have been affirmed by the Jomtien conference on Education For All (Jomtien, 

Thailand, 1990) which asserted that learning begins at birth and early learning experiences are 

recognized as critical in early childhood. 

 

While engaging in household chores, children develop important abilities and concepts that can be 

applied to enhance their learning in the classroom (Fay, 2003). They acquire observation, analytical 

and creative skills which they can apply to all learning areas including in mathematics, science and 

creative activities, which require children to analyze concepts and create knowledge ( Rosmann, 
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2008). Involving children in family duties has also been found to enhance the development of values 

such as responsibility, competence, self-reliance and self-esteem (Coy, 1999).  When children they 

acquire values such as responsibility and self reliance from performing household chores, they have 

been shown to be responsible enough to carry out academic assignments effectively, without having 

to be pushed by adults. Self reliant children are also not heavily dependent on the teacher for 

assistance in handling tools, carrying out practical tasks and so on. In addition, the self esteem 

acquired from achievement of a chore well done at home, promotes academic excellence because 

children feel good about themselves and generally feel capable and more confident in class work 

activities. From these observations, it is clear that the school alone cannot develop all these 

competences in children. Familial activities such as household chores also have a major part to play in 

development of the child. This us points to the complementary role the school and the family can play 

in child development.  

 

While research has shown that children who are involved in household chores are likely to do better 

academically, recent reports documenting child rearing practices in urban families, appear to suggest 

that there are emerging issues that are challenging this traditional practice. Firstly, there appears to be 

much misconception on the UNCRC against child labour. Efforts to eradicate child labour have been 

misconstrued to mean that work is inappropriate for the child. Activists arguing on the basis of the 

ratification of the labour conventions believe that children’s work is likely to lead to ‘child labour’. 

The consequence of the child right activism is that child rights organizations are agitating for the 

elimination of child work at all levels of the society (Wambiri, 2011). It is true some forms of work 

can be harmful to children and there is widespread agreement on the need to bring to an end the abuse 

of children in the “worst forms” of work following the ILO Convention 182 and Recommendation 

190 (ILO, 1990). However, research shows that not all work is harmful and some forms of work can 

be an important tool for enhancing children’s learning (Rosmann, 2008). 

 

Secondly, the globalization and industrialization in the past 30 years has brought about a change in 

lifestyles in child rearing practices in urban families (Garcia, 2005).Because of the rising cost of 

living where both parents have to engage in an economic activity outside the home, most households 

in urban areas have resorted to hiring house helps. Activities such as playing computer games, 

watching television and movies which are very appealing to children, have drastically increased in 

urban households. This has been a practice of the western world but, with the rapid technological 

advancements, African households are catching up very fast, Kenya included.  

 

Lastly, the 8.4.4 system of education in Kenya appears to be overloaded thus overstretching children. 

Schooling has become more demanding taking a significant proportion of children’s time, while at 

home (Daily Nation, Education Magazine: 19th July 2006 col.1).There is a lot of pressure on children 

to perform well in examinations therefore making children to spend long hours in the classroom or 

doing homework while at home. It has been a common practice for children at all levels of education 

including early childhood to attend remedial classes (tuition) during school holidays and weekends, 

until recently when it was banned by the Ministry of Education(Daily Nation, 8
th
  June ,2012). 

However what is not certain is whether this ban will be adhered to by parents. It is feared that parents 

may now resort to hiring private tutors for their children at home during school holidays and 

weekends in order for their children to perform well in examinations, which has a great bearing on the 

children’s future. All this, in an effort to enable them compete with others for slots in reputable 

primary schools for preschoolers and for secondary schools for primary school children (Daily 

Nation, Education Magazine; 26
th
 August ,2012). 

 

With these emerging issues surrounding the involvement of children in housework and appearing to 

threaten its occurrence, it is not known whether children in urban areas are participating in household 

chores. Research is not telling us the status of children’s participation in household chores. This 

research proposal seeks to investigate the status of children’s involvement in household chores in 

urban households and the reasons thereof, the relationship of this phenomenon on their academic 

performance, and the opinions and perspectives of children and parents towards engaging children in 

household chores.  
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Statement of the Problem 

 

In early childhood education emphasis is on holistic development of children. This requires focus in 

competency that takes into account the cognitive, social and physical abilities. Early childhood 

education can only meet these goals through approaches that are both family and school based. This 

therefore implies a combined effort in child upbringing that builds on family values and school related 

functions that build on academic competence without compromising holistic development.  In African 

families children are involved in supporting the family by participating in family house chores. 

Family work is a strategy for teaching competent personality skills and a way of socialization into 

adult roles critical for family survival.  

 

However, modern life appears to have promoted ways of socializing children which are likely to focus 

on schooling to the neglect of skills that children used to develop at home which include participating 

in family work. For example, families are employing house helps to free children to do homework at 

home. At school, teachers insist on academic tasks at the expense of holistic development of children.  

Yet research indicates that children who are likely to be successful are those that received early 

childhood programs that target the development of a holistic individual.  This study intends to carry 

out an investigation to establish whether families in Nairobi involve children aged 6-8 years in 

household chores as way of providing them with essential skills for competence development. This is 

critical in ensuring holistic development of children in early childhood education. 
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The Travellers - a Norwegian minority group: A project about their 

culture in the preschool 
 

Anne-Mari Larsen, Associate professor, Queen Maud University College, Trondheim, Norway, 

aml@dmmh.no 

 

Gustava is a woman in her seventies. She was nineteen when she was expecting her second child. Her 

husband was out travelling and at the hospital they said they could take care of her child till he came 

back. When the young couple came to pick up the child he was adopted, and it was no way they could 

manage to find him. They got eleven children all together. Forty-five years passed and her two eldest 

daughters started looking for their brother, and they found him. He had stayed with foster parents, and 

had a good life. But he became sad when he came to know he had 10 sisters and brothers he had never 

met, and belonged to a culture he had never been a part of. Gustava was of course happy to meet him, 

she had been thinking of him every day throughout the forty-five years. She said he is the one who 

looks most alike my husband, still he is the one who is most different. 

 

Walter is in his forties. He has four children. What he enjoys most is when spring comes and he can 

live his watch behind, take his family, his camping wagon and go wherever he chooses to. They meet 

family and friends at the camping site. They make a fire, talk, tell stories and share what has happened 

since they last met.  This is the time we really live, says Walter. 

(Larsen 2010). 

 

These two stories represent the Travellers history and culture. The first one represents the history and 

show how the authorities have behaved towards a minority group. The second belongs to the culture 

and show the most significant signs, travelling. 

 

The aim of this presentation is to tell about a Norwegian minority group and how we have worked to 

visualize their culture in the preschool. The project is cooperation between Queen Maud University 

College and the Travellers Organization. 

 

The background and history of the Traveller 

 

The Travellers are claimed by most historians to have originated from India, and to have settled in 

Norway in the 15
th
 century (St.meld. nr.15, 2000-2000, Gotaas, 2000). The Travellers were known as 

small-scale sellers and craftsmen. They travelled round the country, taking on different jobs as 

craftsmen, selling their handicraft, mending watches and sharing news, songs and music with the 

farmers.  

Ever since the Travellers came to Norway they have faced problems and have been persecuted and 

looked down upon. The Norwegian authorities have used a very harsh assimilation policy towards the 

Travellers. Rules and laws have been passed to try and control their life and in 1934 a law was passed 

to sterilize women. The aim of the law was to eliminate unwanted genetic material from the 

population and reduce mentally retarded people, criminals and alcoholics. The Travellers were looked 

upon as a group with a criminal and scandalous way of living. This resulted in the use of the law 

against them. Quite a number of Travelling women were sterilized during the period of 1934 – 1977 

when it was prohibited.  

 

In 1935 the Norwegian Mission for the homeless, for short called The Mission was established. The 

Mission was a private organization, which received economical support from official authorities and 

was by the Ministry of Church and Education given the responsibilities for all work relating to the 

Travellers situation. The purpose of establishing The Mission was to get the Travellers fully 

assimilated into Norwegian culture and society, and to save the children from a travelling life. Many 

children were taken from their parents, often without their permission and placed into a home for 
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children, or with a foster family. Between 1900 and 1989 about 1500 children were taken from their 

parents (Eide & Aanesen 2008, St.meld nr. 15 (2000-2001)). The children who were taken from their 

families and siblings grew up without knowing anything about their biological family. Parents were 

not told with whom or where the children stayed, and many never met each other again. Many of the 

children developed psychiatric problems due to a very tough discipline and threat towards their 

culture. Others developed problems as adults, when discovering they actually belonged to a minority 

group with another culture and a different life style from the way they were brought up. 

 

The Mission was also the owner of various homes around the country where the Travellers were 

offered a place to stay.  The rules in the homes were strict. The Travellers were not allowed to 

practice their own culture. They were not allowed to travel, to speak their language, to sing their 

songs and they were not permitted contact with other Travellers or family members. After staying five 

years in these homes the Travellers were offered their own house, as long as they continued to live 

according to the rules.  

 

Situation today 

 

The Travellers in Norway are a small group, the population now approximately accounts for between 

5000 - 10 000. Since 1999 the Travellers are one of five groups who have obtained status as a national 

minority in Norway. The situation of the Travellers has, since the last 20 years changed to the better, 

and they are more integrated in the Norwegian society. Though their situation is better, the tragic 

history has made the Travellers a group who still face many challenges and problems. Some feel they 

are not accepted within Norwegian society, they face difficulties living according to their culture, and 

are therefore afraid it will disappear.   

Many Travellers have lifestyles which differ from the common Norwegian. The most significant 

difference is their travelling life. Even if travelling is important, they are not travelling as much as 

they used to, and some do not travel except for holidays. There are different reasons for travelling. 

Some travel because of their thirst for liberty and desire to go wherever and whenever they choose to.  

Others travel to keep in contact with their Travelling friends and family members, to join special 

religious arrangements or the most important; to travel for work and to get income for the family. 

 

Family relationships  

 

Most of the Travellers have tight family relationships which can be ascribed to the need observed 

amongst most minorities of any kind to seek cohesion, strength, and loyalty towards one another, 

against the prejudices and discrimination they incur as isolated members in a wider society. They find 

the wholeness and identity they seek in their own families and kind (Gunnestad, et.al 2010). Since the 

Travellers have felt a lot of pressure from the Norwegian society, their family tends to be of extra 

importance. Together with their family they feel more secure, loved, appreciated and tend to feel more 

relaxed and trusting towards their own kind. The family supports each other economically and 

provides comfort during difficult periods.  

Out in the greater society they tend to be quieter. The experience the Travellers have of living in two 

worlds is both an “inherited pride” and an “inherited feeling of shame”, and this has been experienced 

both as a resource and a stigma (Bjerkan & Dyrlid 2000). You cannot tell if a person is a Traveller or 

not. It is not visible, neither in clothing, colour nor the way they speak. This might be one of the 

reasons why some Travellers have problems of admitting they belong to the minority, and instead try 

to oppress their identity and culture.  

 

Education 

 
Traditionally, Travellers have had no need of formal education, as conceptualized in modern terms. 

Children acquired their knowledge through their constant interaction with both the adult world and the 

physical environment around them. They learnt what they needed to know from their parents, older 

siblings and from the rest of the community. Education took place in the everyday activities with 

adults, sometimes in small groups and sometimes as one-on-one interaction.  
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Travellers and preschool 

 
Travellers have no tradition of sending their children to preschools. Afraid of leaving such small 

children to the care of others, they want to protect them because of what they fear society might do to 

them. A father says on behalf of many: We are not so fond of preschool; the small children are so 

vulnerable. Many Travellers do not trust the greater society because of what they have experienced in 

their own life. But there are also other reasons.  

  
Many Travelling women do not have a job outside of their home and they feel sad when all the 

children leave and want to keep the youngest home for as long as possible. There can also be negative 

reactions from other Travellers who say; women should take care of their own children. Others say 

life in the preschool seems so strange and different from what they are used to. Some say they would 

have let the child join preschool if there had been other Travelling children, or if some of the teachers 

had been Travellers. And some find preschool too expensive.  

 
A new report to the Norwegian Storting about quality in preschools (Kvalitet i barnehagen, 2008) 

says preschools of high quality can contribute to social equalization and lifelong learning. Since the 

Travellers do not let their children attend preschool they will lose valuable time for gaining 

knowledge and they will have a harder start at school compared to the other children.  They start 

primary school without the knowledge other children have. And while other children come from the 

same preschool and know each other, the Travellers may be the only ones not knowing any of the 

other children.  

 

Luckily we see some changes; during the last 10 years, the tide seems to have turned somewhat, and 

some Travellers have started sending their children to preschool. No research has been done regarding 

Travellers’ experiences with preschools, but parents interviewed indicate that their children have 

benefited a great deal from this experience, especially socially (Larsen et al. 2007). 

 

With this background we started our projects in preschools, and agreed on the following aims. 

 

Aims for the project 

 

The Travellers shall meet elements from their own culture 

Other Norwegian children shall learn something about the Travellers culture 

The teachers shall learn about the history and culture 

Motivate the Travellers to send their children to preschool  

 
 

Content 

 

In some of the preschools there are Travellers, in some there aren’t, but we find it important to 

accomplish projects in preschools even if there are no Travellers among the children. This is the way 

in which we can teach other Norwegian children about the Travellers culture. Besides this we can 

refer to the Framework Plan for the Content and Tasks of Kindergartens in Norway which says the 

preschools shall reflect the cultural diversity in the society (Framework Plan, 2011). 

 

We start every project with a meeting. The entire groups of teachers in the preschool are invited. We 

inform about the history and culture of the Travellers to make them prepared to start.  The meeting is 

conducted by two Travellers and the project leader.  

 

The project last for three to six months and we are working with: The stories of the Travellers, songs 

and music, role play, art and handicraft. 
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Method 

 
One day every second week a Traveller visits the preschool, and work with the children as well as the 

teachers. 

 

The Travellers way of living 

 
Usually she starts by telling the children how the Travellers used to live in the old days. She tells 

about how they travelled in Norway, where and how they used to sleep. She also tells how they 

earned their living by making and selling handicraft and different goods to the farmers.  

 

She tells her own story, and other collected stories about the Travellers daily life in the past and 

present. 

She shows pictures from old and new times. The old ones are there to give the children a picture on 

how it used to be. The new ones are there to show the children how the Travellers live, travel and look 

alike today. And most probably the children will realize they look like and dress like other 

Norwegians.  

 

She also brings a “coffee chest” which was very import to the Travellers while travelling. Inside the 

coffee chest was everything they needed for making food. Every preschool can borrow a coffee chest 

as long as the project lasts. She also brings cloths for children to dress up like Travellers did in the 

older times. 

 

Role-play 

 

Role-play is the children’s language and one of their important methods of obtaining knowledge. A 

lot of time is spent in role-play where the children can use the different materials and cloths related to 

the Travellers culture. They also use elements from the stories the Traveller has told. And we can 

often see children pretend they are Travellers travelling, selling goods, sleeping in tents, visiting each 

other and serve each other food and something to drink. 

 

Arts and handicraft  

   

Children use drawings to illustrate what 

they learn. Sometimes they make stories 

according to the drawings. This drawing 

is made by a six year old girl and 

illustrates one of the stories told by the 

Traveller. 

 

 

  

 

 

Sometimes the Travellers made different goods for sale, like 

candleholders, beaters, trays and baskets in steel wire. In our 

project we use steel wire and plastic pearls and make 

candleholders, bracelets and brooches.  
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Song and music 

The Travellers were good singers, and songs and music were always there when they gathered. We 

taught the children songs in Romani, the Travellers own language, and played their music. While 

teaching songs in Romani the children also learnt some words in another language 

 

Made by children at the age of four and five years 

   

Following signs 

When the Travellers where traveling they used to put different signs on the ground to show other 

Travellers where they had gone. We put signs in the environment around the preschool and let the 

children find their way. Often we arrive at a camping site. 

 

Making food 

At the camping site we make food on open fire just like the Travellers did. 

 

Assessments: 
 

From the parents 

 

All the teachers said they had learnt a lot about the Travellers history and culture. And they all 

focused on the importance of having a Traveller in the preschool. They said they felt “safe” having 

her there, and trusted that the information given was the correct one. They could also ask her 

questions about the sad part of the history which was not meant for the children. They also said they 

understand more the anxiety and why the Travellers feel and behave like they do. This knowledge 

helps them to facilitate better for both children and parents.  

 

They have met a lot of interest from the parents and they have also observed that the children who 

belong to the Travellers group are proud when they work with their own culture. 

 

One of the teachers who are married to a Traveller said:”Now I understand more of my husband’s 

culture”. She experienced she had learnt a lot, and she understood more why he was so concerned his 

children. 

 

They said the method can be used to other groups. They got new ideas and inspiration and the 

children got inspiration to their role-play. They had also learnt to work with steel wire, something 

they definitely would continue on. And some of the teachers said: “We speak up if we meet people 

who talk negative about the Travellers. 

 

From the parents 

 

Both parents and their children have responded positively and enjoyed the project. They advice us to 

start similar projects in other schools and say: “This type of work prevent discrimination of us as a 

group”. They also focus on the importance of having a Traveller in the preschool. They know she will 

give the right information about the culture to the children and the teachers. They experience their 

children are happy when they work with their own culture.  

 

One couple among the parents was in the beginning a bit anxious about the project. They were afraid 

focus on their culture could lead to bad comments on them as a group. But they have experienced the 

opposite and they have now offered their help in the next project.  

Some of the parents say the project has given them pride and self-confidence and they have told the 

teachers the following:”Now I can tell you – I am a Traveller”. “We have now told our children that 

their father is a Traveller”. “We have told our son that his stepbrother is a Traveller”. 
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They feel it’s easier to talk to the teachers about their culture. They feel freer, have experienced their 

children are taken good care of, see the importance of preschools and believes more in sending their 

children to preschool. 

 

Closing remarks 

 
One of our aims is to work with the Travellers culture. We have experienced children and parents get 

proud when their culture is visualized in the preschool. We have also met parents who now dare to 

admit to the teachers they belong to the Travellers group. This gives us the trust and courage to 

continue the project. 

 

Another aim is to inspire parents to send children to preschool. At present it’s too early to conclude by 

saying a project like this will inspire the Travellers to do so.  But through observations and comments 

from the parents who have had children in the project we know the parents are satisfied. Parents know 

their children have a good time, are being taken good care of, and they feel safe in the preschool. 

These parents are the best ambassadors. They have experience, and can recommend and give 

information to other parents who are thinking of preschool for their children. 

 

We believe attendance in preschool will help children to stay longer in primary school. It’s too early 

to conclude and say children will do. But when children have been to preschool we know they will 

start school with the same cognitive knowledge and the same social experiences. They have made the 

same friends and they will know the children who start in their class at school. From studies in 

Botswana among the San children they have observed children who have been to preschool stay 

longer in school (Motshabi, 2003). 

 Our experiences are good. We have satisfying results and we will continue the work. In 

August we start new projects in new preschools, and we have the same aims; to visualize the 

Travellers culture, and to inspire the Travellers to send their children to preschool and further 

education. 
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THE IMPORTANCE OF PUBLISHING IN EARLY CHILDHOOD 

EDUCATION 
 

By S’lungile K. Thwala, Department of Educational Foundations and Management, Faculty of 

Education, University of Swaziland 

Introduction 

 

Early Childhood education and development has an interesting history dating back to the early 

philosophers, psychologists and sociologists. In Greece, philosophers like Socrates, Plato, Aristotle 

and others were involved in the education of the child. Plato in particular was concerned to educate 

primarily for ‘philosopher kings’ and was less concerned with the ordinary population of children. In 

Switzerland Pestalozzi worked through a carefully thought through set of practices based upon a clear 

philosophy of how desirable traits could be developed in children. . In Germany, Friedrich Froebel 

developed what was probably the most carefully thought through practice for early child education 

based upon a clear ideology of child hood and the importance of the mother –child relationship. 

Although Froebel is often referred to as pantheistic in his beliefs about man’s relationship with nature 

he was a committed Christian and his theory of childhood education was designed to ensure that 

children grew up as good Christian men and women. He is often regarded as the father of the ‘play 

way’ in early education because of the importance he attached to children’s direct experience and in 

particular the significance of their interaction with nature. The later emergence of the ‘nursery garden’ 

is attributable to Froebel’s work since he expressed the oneness of education within and outside the 

nursery.  

 

The expression ‘kindergarten’ is directly related to the way in which Froebel thought about the 

importance of nature and the natural world in children’s education. The earliest preschools in Europe 

and the USA were influenced by Froebelian thinking. Whilst he is often referred to as the father of 

pre-schooling the philosophy of practice has also been considerably influenced by the writings of 

John Dewey the American philosopher and pragmatist who viewed early education as an opportunity 

to develop skills and attributes appropriate to the social and cultural context of their lives. In this 

sense Dewey is also seen as a champion of learning through play although his clearly held views on 

the role of the teacher would have been less accepting of unstructured play. The role of the teacher 

was to lead and help children direct their psychological impulses towards important goals.  

 

Some contemporary play theorists would not necessarily agree with Dewey. All of the early pioneers 

of early education saw significance in developing interests that would act as motivators to learning. 

The teacher’s task was to create environments in which children’s interest would be stimulated and 

nurtured. In many of the industrialised countries of the world, concepts of childhood were relatively 

slow to emerge and sociology of childhood is essentially a 20
th
 century phenomena. The development 

of educational and caring services for preschool age children was stimulated in the UK by two 

separate strands of social purpose. One concentrated on providing middle class children with an early 

educational experience and was heavily influenced by Froebelian thinking.  

 

The other strand emerged as a social enterprise by charitable agencies to provide for the care and 

education of the poor, the disadvantaged and destitute. In the latter case, meals, baths and medical 

attention was made available to children of the urban poor – but only a small proportion of those that 

needed it. The social enterprise did nevertheless act as a model for nursery services that developed 

more widely during the Second World War. Whilst the countries with low economies work to provide 

universal primary education and expand preschool services on meagre budgets it has to be 

remembered that services for all children of preschool age is very much a late 20thC development in 

Britain as elsewhere. Such services are still supported by private playgroups, early year’s centres and 

day nurseries.  
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In Southern Africa the field of early childhood Education is relatively new compared to other 

established fields of Education. Staff in this field is also relatively new, inexperienced and not 

inevitably schooled in the modern principles of early education. The development of preschool and 

nursery education worldwide was stimulated in the 1960s following a series of reports from national 

commission and committees of enquiry which embraced the new knowledge emerging from 

developmental psychology and studies of social disadvantage. These studies, initially in the USA and 

UK essentially noted the loss of human potential associated with young children being raised in 

conditions of material, social and psychological disadvantage and hence the need to intervene 

positively to ameliorated the effects of disadvantage.  

 

Early intervention – where early could mean very early indeed – was based upon the new insights to 

development that indicated that by the age of 5 yrs a significant degree of a children’s cognitive and 

psychological development had taken place. Language and communicative competence had already 

been acquired in measure; attitudes were being formed and psychological stability influence for good 

or ill. The ensuing emphasis on early intervention inevitably shone light on the likely value of 

preschool education - initially as a compensatory mechanism for disadvantaged children – but 

ultimately for all children. Until this point little academic attention had been given to preschool 

education by education researchers in Universities and elsewhere. By the early 1970’s in the UK there 

was no effective research literature on the effects of preschool provision on later school achievement 

– mainly because it was a non-statutory form of provision. Universities were not involved with the 

training of teachers for preschool provision  - and such as existed was carried out in a relatively small 

number of teacher training institutions which were neither committed to research nor resourced to 

carry out research. 

 

In the past 30 or so years, research into the field of early child hood and preschool provision has 

increased exponentially and so too has the dissemination of knowledge relating to new practices and 

new pedagogies. The investment in research has promoted the spread of a new ethical code – included 

within which is the dissemination and publication of research through different media. There is now a 

worldwide acceptance of an ethical code which incorporates not just the right to publish but the 

expectation of publication of the outcomes of enquiry and research into children and children’s 

services - especially where the research has been funded through public money. 

 

This expectation and its outcomes in terms of articles in academic journals, books, newsprint and on-

line sources has in turn generated a vast quantity of print based knowledge which has stimulated a 

commensurate growth in the number and focus of Journals and the emergence of increasingly specific 

professional readership groups.  A linked issue is the requirement on faculty members of universities 

worldwide to publish their research – this requirement being linked to promotion and tenure. For 

young members of university staff this requirement often appears a difficult and sometimes daunting 

prospect when set alongside the usual burdens of teaching, marking and administrative duties. In 

recent years there has been a developed recognition that young staff needs mentoring - not simply as 

new members to an honourable profession but as future researchers and writers, who will contribute 

to the development of knowledge in their field of expertise, 

 

 This has resulted in lecturers facing challenges of quality education and quality research output. This 

paper sets out to explain the importance and value of publishing and cites some reasons why 

researchers do not publish their work. It further suggests how aspiring publishers can make their 

manuscripts more acceptable to reviewers and thus minimise chances of rejection and increase the 

number of published papers. 

 

The importance of publishing 

 
The emphasis of this section of the paper is the need for all of us to grow; grow in knowledge and 

skills so that we become the best that we can be. One way to grow and develop is to put oneself in a 
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challenging environment. In this paper, reasons for publishing include obligations to contribute to 

knowledge and learning from and through others, mostly reviewers. 

Obligation to contribute to knowledge 

 

All individuals working in various jobs or institutions belong to a body of knowledge and have an 

obligation to contribute to the growth of that knowledge. Without individuals adding to this 

knowledge, it will not grow. Whether one is community worker, teacher, lecturer, researcher, nurse, 

doctor or belongs to any other profession, one cannot escape the fact that others have contributed to 

that field of knowledge and is therefore benefiting from other people’s contributions. As professionals 

we read books, research studies and other articles that help us to grow and whatever we read someone 

has taken trouble to get it printed so that we can benefit from it. The concepts that we, as individuals 

have mastered which form the basis of our work were developed and published for our benefit by 

others. For a researcher to write and publish his/her findings is one way of adding one building block 

to the existing knowledge and by so doing acknowledging the fact that he/she too has a responsibility 

to add to that knowledge. All of us should be both knowledge builders just as much as we are 

knowledge beneficiaries. Thus, contributing to existing knowledge is an obligation which we should 

all take seriously.  Day, (1996) says, ‘Research findings should be communicated to others and if this 

is not done, it is useless. Too often, fine work is not recognised because no one knows about it. This 

means that future work is compromised and possibilities lost.’ 

 

Why do people not publish? 

 
There are many reasons given on this issue but the writer will only cite three of these.  

I am not good enough.  

I am a failure.  

I don’t have time.  

I am not good enough 

Some people are perfectionists – nothing is ever good enough. If you are one of them, consider this 

observation attributed to a professor talking to his perfectionist student. ‘There are only two types of 

articles, those that are perfect and never got published and those that are good enough and do’ Perfect 

articles are never published because they never leave the authors desk. The author is afraid of having 

his/her work reviewed because “criticising my work means criticising me.” Unless we can separate 

the work from ourselves, then we have a problem and our research work will never reach the desk of a 

reviewer.  

 

Fear of Rejection 

 
Most of us are afraid of sending in our work to reviewers because we are afraid that it will be rejected. 

Perhaps we need to be brave and say to ourselves “Yes, I am afraid that my work will be rejected but I 

have decided to be brave.” Being brave, does not mean absence of fear, but that despite my fear I will 

still do it. For most of us having your paper rejected, deals a deadly blow to our self worth. “If my 

manuscript is rejected I will feel a complete failure. I will lose face among my friends and 

colleagues.” 

 

For an aspiring publisher the following questions may help us to understand the issue at hand.  

Do you consider someone who is trying to learn a completely new field a failure if they do not make it 

in their first attempt or do you call it learning?  

 

Lack of time  
 

In the busy lives that we live these days “I do not have time” has become the most frequently used 

expression to explain why we do not do the important things we need to do. It has been said that if 

someone focuses on the task at hand, they can do in 15 minutes that task that would otherwise take 

four hours. We need to look at the time we have and see how we can use it profitably instead of 

mourning about the time we do not have. If something is important enough, one will find time to do it.  
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Value of publishing 

 

Learning from and through others  

 
 People who have had the privilege to review works written by others cannot help but marvel at what 

they have learnt through reading other people’s work. The opposite is also true, it is amazing how 

much one learns from having one’s paper reviewed. Publishing itself opens doors and ushers one into 

a community that continues to offer useful comments that open insights into one’s field and one’s self. 

One’s area of specialisation opens up and one begins to see oneself in a new light. When a reviewer or 

even a colleague comments on your piece of work, they bring another perspective to it which allows 

you to reconsider what you have done and can therefore change it for the better. In the event of 

someone reading your work and finding that they are also interested in what you are doing, this can 

lead to collaborations and bigger research projects may be carried out, in which you as an individual 

may benefit immensely.  

 

Publishing in research journals increases one’s chances of getting ahead in whatever field one finds 

oneself. Generally it is only people who have sent articles to journals or people who have published in 

those journals who are asked to review manuscripts or asked to join advisory boards. Through getting 

involved in these boards, one’s skills improve. The more involved one becomes the greater the chance 

of building networks which become crucial for one’s further development. The simplest way to put 

this is that the more one publishes, the more competent and confident one becomes. This means that 

the hitherto threatening and unfamiliar waters of publication become less intimidating and more 

inviting. 

 

Learning from Reviewers/Referees  

 
Referees react in one of the following three ways to your paper.  

Accept 

     It is unusual for a paper to be accepted without even the slightest correction but it     is possible.  

Ask you to revise  

This is common and feedback usually includes precise comments about the  various     parts of 

the paper that need revision and how this should be done. 

Reject:  

Even best authors have had their work rejected at some point in time. This means the paper is not 

acceptable at all. The reason is usually articulated. It could be that your paper does not meet the 

specific standard of that journal. 

 

The reviewer’s concern is “Is this paper the right quality?” Many aspiring publishers have learnt a lot 

from the process of revising papers. After nursing their bruised egos, they have had to go back to 

those papers to re-write, edit, revise and do everything necessary to make both the argument and 

evidence clearer. It is only going through this process that an aspiring publisher can attain the 

incisiveness that comes with having to put something into words. Anon. (2004) says the only thing 

that keeps a potential publisher going through all this is the feeling that one has something important 

to say which others must know about. The writer must be clear about two issues.  

 

Who is one writing for? What are their needs? 
Judging the suitability of a research paper  

One criterion used to judge the suitability of a paper for publication is whether it expands knowledge 

and furthers our understanding in a specific field.  

 

To meet this criterion, researchers are required to identify a genuine research problem which has 

possible useful application. This means that before one embarks on any research, it is imperative that 

one finds out and becomes clear about the nature of the contribution the research will make. Not all 

research will lead to practical application, but it may lead to an understanding of a situation from a 
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different perspective. Papers that tend to do this are those that critique theories or research methods or 

even findings made by other researchers. Whatever the researcher does, if the paper does not convince 

the publisher that it has something in it that is new or not sufficiently known to its readers; chances of 

publication are minimal.  

 

Start with a purpose 

 

Having a legitimate research problem is not enough. The researcher should clearly articulate the 

reason/purpose for studying the identified problem. The researcher needs to have clear answers to 

these questions.  

What is this paper about? 

Why does it matter that I do this researcher? 

What is it exactly that I am trying to say and why is this important? 

 

Answering the questions above is important because it shows that the writer has a clear purpose and 

points the direction the paper is going. Depending on the nature of the research, this is where research 

questions and/or hypotheses play their part in ensuring that the research is in the right direction.  

 

Literature review 

 
Reviewers tend to judge the quality and suitability of a research paper by the extent to which literature 

was studied. Literature review is important because it is this aspect of research which shows how well 

informed or uninformed the research is. Literature reviewed falls into two categories, one which deals 

with the theoretical basis of the concept being researched on and the other which touches on empirical 

studies.  

 

i) Theoretical Framework  
 

In this section the researcher explores theories and other forms of literature in one’s area of study. The 

following questions may be used as guidelines.  

What do the theories or literature in general reflect about the development of the issue under 

investigation?  

In what context (historical, geographical, social, and intellectual) is most of the literature located?  

 

The function of the theoretical framework is to show where your study fits into the broad debates that 

have gone before. Establish the major trends and positions in the area and by so doing, you justify 

your study against the backdrop of previous research.  

 

(ii) Empirical Studies  
 

Empirical studies enable you to cite and discuss research studies that have been conducted in the area 

that you are investigating. This allows the researcher to be aware of where other studies were 

conducted; research methods used, sampling techniques and statistical methods used on the data and 

findings. You should be able to point out any similarities between your study and those done by other 

researcher.  

 

Knowledge about previous researchers allows the researcher to be in tune with other researchers, 

positioning one’s research so that it is in line with current thinking. By reviewing other researches in 

the area of interest, one becomes aware of central ideas and works in that area so that one is not 

perceived as trying to reinvent the wheel. Leedy and Omrod (2005) cite numerous benefits of 

literature review, such as offering new ideas, new perspectives and approaches that may not have 

occurred to the researcher; informing you about other researchers that you may wish to contact for 

advice and feedback as well as revealing sources of data that one may not have known existed. They 

also add that reviewing literature may bolster your confidence as you become aware that your topic is 

worth studying as you find that others have expended considerable time studying it.  
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Locating Related Literature  

 
Literature related to your study may be found in sources such as books, journals, newspapers, 

government publications, conference presentations and websites. Journals found in libraries and 

online are indispensable and useful sources of information. The World Wide Web has become 

increasingly valuable as a source of information for researchers as well.  

 

The Audience 

 
Researchers publish so that other people read their work and so they write about issues that are of 

interest to their audiences. In some instances, the reader may be someone with little interest in the 

topic under discussion and so such a reader should, after reading the publisher’s work, articulate its 

worth. It is imperative that the author finds out about the audience and write in a style that will appeal 

to them. If the author has a particular journal in mind, special effort must be made to adhere to the 

format and in house style required by that journal. This may include style of writing such as use of 

headings, in-text citations and references. Simply working blindly and hoping that somehow, along 

the way, one will find a journal to publish in, may result in much frustration and disappointment. 

Editors insist on certain stylistic features because they protect the integrity of their journals.  

 

Ethical Issues and Confidentiality 

 
Researchers have a responsibility to protect sources of their data, such as individuals and institutions 

who volunteer to be involved in the study. One way of doing this is to ensure confidentiality. This is 

usually done by guaranteeing the anonymity of the respondents, unless they choose otherwise. 

Researchers are also required to acknowledge other people’s ideas that they use in their studies. 

Reviewers and editors are always on the lookout for this and if they feel that a writer falls short in this 

area, chances of the manuscript being published become minimal.  

 

Clarity and Communicability of the text  

 

The article needs to have clearly articulated ideas in simple unambiguous language. The writer’s 

experience as a referee is that articles with lengthy sentences and confusing structures struggle to be 

recommended for publication. The best manuscripts are those which are fluently and accurately 

written, with a logically developed structure. There is usually a clear balance between the different 

sections of the manuscript with each section adequately covered.  

 

Title of paper 

 

Finding an appropriate title for one’s paper may be difficult at times. The advice often given is that it 

is not necessary to overly strain on eye catching titles as these, sometimes, end up confusing the 

reader. Although there are no fast rules about titles of papers, it is recommended that you make sure 

that the title conveys to the reviewer both the upcoming content and approach. Your title should not 

be more than two sentences long, if it is then look at it again. 

 

Abstract 

 
The abstract is your first chance to make a positive impression on the reviewer, try to give the 

reviewer some concrete information to get them excited about your work. Include key words at the 

end of your abstract. 

 

Introduction 

 

This is the hardest part of a paper to write because its structure, length and content vary a great deal 

from paper to paper. The general  function of the introduction is to provide the reader with a general 
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framework, that is the general nature of the problem being investigated, previous research issues and 

how your paper fills some niche/gap in that area. 

 

Discussion 

 
This is, perhaps, the most important section of the paper. The key issue is ‘What is it that we see now 

that we had not seen before?’ The discussion may include a brief summary of the results, discussion 

of the pattern of the findings and some treatment of unexpected or non significant results. You may 

also need to discuss some major limitations of the research, such as potential threats to internal or 

external validity if this is an important issue in your research. You are also required to point out future 

research direction as well as implications of your findings. 

 

Conclusion 

 

Although the conclusion is the final part of the paper, reviewers tend to attach a great deal of 

importance to it. It must be lively and give a fitting ‘wrap up’ to issues raised in the paper.  

 

Minimizing rejection  
All journals of repute control the quality of the papers they publish. They have a reputation to protect 

and they guard it jealously. To minimize the chances of rejection, focus on the requisite qualities 

unique to the journal. Read publications in the journal that you want to publish in so that you are 

familiar with its requirements and standard. 
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Conference Programme 

 

12th International Conference for the Competence Building Network for Early Childhood Education for  

East and Southern Africa, Nairobi, Kenya 

May 28th -31st, 2012 

‘Cornerstones in Early Childhood Education’ 

 
Monday  

May 28th 

SESSION     SPEAKER  

8.00 -10.00 OPENING CEREMONY 

 

Director of Ceremonies: Rev. Daniel Ogada/Ms 
Esther Ambetsa- Karen Christian College, Nairobi 

8.00-8.30 REGISTRATION  and in House 
Announcements 

 

8.30-10.00  

 

- Prayer 
- Welcome remarks by Host 
- Arrival of Guest of Honour, 
- Opening Ceremony which can include 

cultural performances like: choir songs, 
traditional dance, performance by children 
or any other etc 

- Opening Of  The Network Conference by 
Guest of Honour 

- Vote of Thanks 

Rev. Daniel Ogada/Ms Esther Ambetsa- Karen 
Christian College, Nairobi 
 
 

10.00-10.30                                                                                    TEA  

 

10.30-11.00 ‘Cornerstones of Early Childhood 
Education’; Key note Address 

Mrs. Stella Nguluka, Botswana 
 

11.00-11.15  Comments and Discussion   

 

11.15-12.00  The Constitutional and Statutory 

Framework for guaranteeing  ECD in 

Kenya; prospects and pitfalls    

Mr. Norman Magaya               Kenya 
 

12.00-12.15 Comments and discussions  

12.15-12.30 Synoptic Over view of CBN Professor Arve Gunnestad/Mrs. Stella Nguluka 

12.30-12.50 About Karen Christian College 
Queen Maud University College 

 

12.50-14.00                                                                                  LUNCH 
 
14.00-14.05 Cultural Refreshment Mrs. Stella Nguluka/Ms Esther Ambetsa chair 

afternoon session 

14.05-14.45 Challenges in investing in Early 

childhood Education in the 
developing countries 

 Ms. Mary Alute, Tanzania 

14.45-15.00 Comments and discussions  

15.00-16.30 Leadership Professor Arve Gunnestad, Norway/Mozambique 

16.30-16.45 Comments and discussions  

16.45 Announcements /Tea 
End of Day’s program 

 

 

TUESDAY 

May 29th  
SESSION SPEAKER 

8.30 – 9.00  Morning Devotion Dr Thwala  Plans for devotion and Chairs morning 
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session 

9.00 -9.45 The holistic development of a child from 

conception up to 6 or 7 years 
 Mrs. Dumsile Mngomezulu, Swaziland 

09.45-10.00 Comments and Discussions  
 

10.00 -10.30      TEA 

10.30-11.15 Towards effective Early Childhood 

Teacher Education in 
Developing Countries 

 
Mr. Johnson Kariuki, Tanzania 

11.15- 11.30 Comments and discussions  

 

11.30-12.15  Assessment Procedures for Young 
Children 

 

Dr. John T. Ng'asike,  Kenya 

12.15-12.30 Comments and discussions  

12.30-12.50 About Free Evangelical Assemblies ECD 
Training 

About Saint Mary’s Training College 

 

12.50- 14.00                                                                                 LUNCH 

   

14.00-14.05 Cultural Refreshment Mr Josephat Semkiwa chairs afternoon session 

14.05- 14.45 How the Takalani Sesame Outreach 
Program meets the developmental needs 

of young children in Namibia 

 Mrs. Magnaem Haufiku, Namibia 
 

14.45-15.00 Comments and discussions  

15.00-16.30 The Importance of Creativity in Arts and 

Mathematics; an approach to creative 
use of nature's materials 

Ms Anne Nakken and Ms Bjørg Svinsholt, Norway 
 

16.30-16.45 Comments and discussions  

16.45 Announcements TEA/End of Day’s Program  

 

WEDNESDAY 

May 30th  
SESSION SPEAKER 

8.30 – 9.00  Morning Devotion Mrs. Stella Nguluka Leads in Devotion and Chairs 
morning session 

9.00 -9.45 Enculturation in Early Childhood 
Development 

 Rev. Daniel Ogada, Kenya                           

09.45-10.00 Comments and discussions   
 

10.00-10.30                                                        TEA 
10.30-11.15 Family in Early Childhood Development Mrs. Bernadette Cloete, Namibia 

 

11.15- 11.30 Comments and Discussions  

11.30-12.15 “Spare the Rod and Spoil the Child…” 

The extent and effect of violent 
punishment of children through the 

perspective of  the UN Convention on the 
Rights of the Child 

 
Mrs. Anne Sine Van Marion, Norway 

12.15- 12.30 Comments and discussions  

 

12.30-12.50   About NECD 

About Tanzania Teacher Training College, 

Korogwe, Tanzania 

 



75 

 

12.50-14.00                                        LUNCH 

 

14.00-14.05 

Cultural Refreshment Mr Johnson Kariuki chairs afternoon Session 

14.05- 14.50 Children's participation in household 

chores and development of Academic 
competence 

Ms. Esther Ambetsa, Kenya 

14.50-15.00 Comments and discussions  

15.00-16.30 A Swedish perspective of teaching 
mathematics   in ECD                                  

                

Dr. Anna Pansel, Kenya 
 

16.30-16.45 Comments and discussions  

16.45 Announcements/TEA/End of Day’s Program  

 

THURSDAY 

May 31
st

  

SESSION SPEAKER 

8.30 – 9.00  Morning Devotion Professor Arve Gunnestad leads devotion and chairs 
morning session 

9.00 -9.45 Children with Special Needs  Mr. Josephat Semkiwa, Tanzania 

09.45 10.00 Comments and discussions   
 

10.00-10.30                                                                                                             TEA 

10.30-11.15 “The Travellers – a Norwegian minority 
group”  

A project about their culture in the 

preschool 

Associate Professor Anne- Mari Larsen, Norway 

11.15- 11.30 Comments and discussions  
 

11.30-12.15   ‘The Indigenous San, In or Out of 

School?’: Importance of ECD in preparing 
children for School Success and Transitions in 
Life 

Mrs. Stella Nguluka, Botswana  

12.15-12.30 Comments and discussions  

12.30-12.50 About Sebastian Kolowa University 

CollegeAbout Bokamoso Educational Trust 
 

12.50                                                                                                           LUNCH 

14.00-14.05 Cultural Refreshment Mrs. Magnaem Haufiku chairs afternoon session 

14.05- 14.50 The importance of publishing in ECD and 

attributes of a publishable paper 

 Dr. S’lungile Thwala, Swaziland 

14.50-15.00 Comments and discussions  

15.00-15.45 Forgiveness in preschools  
Professor Arve Gunnestad, Norway 

15.45-16.00 Comments and discussions  

16.00-16.30 About Universidade Pedagogica; Faculdade de 
Criências da EducaçãoAbout IFPP, 
Mozambique 

 

16.30 TEA  

Friday the 1st   June    For the international participants  

8.0      Reflections 

9.0 8.30      Evaluations 
10.0 9.30      Planning for network activities. Next meetings/seminars – venue, themes, developments,  Staff exchanges, Network 

developments/ Network interaction.,  Home page. 

12.00    Lunch 

Botswana, Kenya, Mozambique,  Namibia, Norway, Swaziland, Tanzania   



The Competence Building Networks for Early Childhood Education for East and Southern Africa, 

which initially was called Network for Preschool Teacher Training and Preschool Development in 

Southern Africa, was started in 1999. The main aim is to: 

Collect, share and further develop knowledge, skills and experience in Early Childhood Education 

in order to create a solid foundation for early childhood Teacher Training and Preschool 

Development in the region. 

The Network Started with Preschool Teacher Training Institutions from Zambia, Swaziland and 

Namibia. Later institutions from Tanzania, Botswana and Mozambique and more recently Kenya 

joined. 

Activities 

The main activities of The Network is to meet every second  year, now, for a conference to share 

experience and knowledge in the field, discuss and further develop our understanding, then spread the 

information as much as possible to all the countries. The conference rotates among the member 

countries and the host country invites representatives from relevant Ministries, Preschool Trainings 

and other educational institutions in addition to the international participants. The main presentations 

from the meeting are printed in a report that is made available. The year when there is no international 

conference through local initiatives members hold a national conference, with some support from the 

Network. 

Among other network activities are staff and student exchange programmes from Norway to Africa 

and vice versa. The Network also has a home page http://africanet.dmmh.no where more information 

and professional contributions are found. Some of the colleges are in contact with Queen Maud’s 

College for consultations on relevant matters such as staff development, curriculum development and 

examinations. Lecturers have also undertaken cross cultural research projects. 

Queen Maud’s College has been running a Masters Degree Programme for selected staff members 

from Preschool institutions in the member countries.  

 

Stella Nguluka Stella Nguluka Stella Nguluka Stella Nguluka                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 Arve Gunnestad Arve Gunnestad Arve Gunnestad Arve Gunnestad 

Network Director Network Director Network Director Network Director                                                                                                                                                                                                                                                                                                                                                                                                                                                                                             Deputy DirectorDeputy DirectorDeputy DirectorDeputy Director    

                                                     

 

 

Not to be sold 

 

 

 

 

 


